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WELCOME! 

Victoria L. Bernhardt 
vbernhardt@csuchico.edu 
http://eff.csuchico.edu 
 

How do you know if what you are 
doing is making a Difference? 

COSA���
August 7, 2015	


OUTCOMES 

Participants will gain 
strategies to engage staff in 
measuring, monitoring, and 
evaluating programs and 
processes. 
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§  Tell us about the way 
we work. 

§  Tell us how we get the 
results we are getting. 

§  Help us know if we have 
instructional coherence. 

SCHOOL PROCESSES ARE 
IMPORTANT DATA 

Schools are perfectly designed to 
get the results they are getting now. 

If schools want different results, 
they must measure and then change 

their processes to create the 

results they really want. 

SCHOOL PROCESSES 
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“How can anyone be sure that a 
particular set of new inputs will 

produce better outputs if we 
don’t at least study what 

happens inside?” 

	
Paul Black and Dylan Wiliam	


If you are not monitoring 
and measuring program 

implementation, the 
program probably 

does not exist. 

MONITORING SCHOOL 
PROGRAMS AND PROCESSES 

You cannot evaluate 

a program that you 

cannot describe. 

EVALUATING SCHOOL 
PROGRAMS AND PROCESSES 

Victoria L. Bernhardt, Education for the Future, Chico, CA, (http://eff.csuchico.edu). Page 5 of 19



Be
rn
ha
rd
t, 
V.
L.
 (2
01
3)
. D
at
a 
An
al
ys
is
 fo
r C
on
tin
uo
us
 S
ch
oo
l  
Im
pr
ov
em
en
t. 
Th
ird
 E
di
tio
n.
 N
ew
 Y
or
k,
 N
Y:
 R
ou
tle
dg
e.
 P
ag
e 
25
6.
 R
ep
ro
du
ci
bl
e.

Victoria L. Bernhardt, Education for the Future, Chico, CA, (http://eff.csuchico.edu). Page 6 of 19



Be
rn
ha
rd
t, 
V.
L.
 (2
01
3)
. D
at
a 
An
al
ys
is
 fo
r C
on
tin
uo
us
 S
ch
oo
l  
Im
pr
ov
em
en
t. 
Th
ird
 E
di
tio
n.
 N
ew
 Y
or
k,
 N
Y:
 R
ou
tle
dg
e.
 P
ag
e 
25
7.
 R
ep
ro
du
ci
bl
e.

Victoria L. Bernhardt, Education for the Future, Chico, CA, (http://eff.csuchico.edu). Page 7 of 19



©
 E

du
ca

tio
n 

fo
r t

he
 F

ut
ur

e 
In

iti
at

iv
e,

 C
hi

co
, C

A 
(h

ttp
://

ef
f.c

su
ch

ic
o.

ed
u)

 

M
EA

SU
R

IN
G

 P
R

O
G

R
A

M
S 

A
N

D
 P

R
O

C
ES

SE
S:

 IN
ST

R
U

C
TI

O
N

A
L 

C
O

H
ER

EN
C

E 
  

PU
R

PO
SE

 
PA

R
TI

C
IP

A
N

TS
 

IM
PL

EM
EN

TA
TI

O
N

 
R

ES
U

LT
S 

 
W

ha
t i

s t
he

 
pu

rp
os

e 
of

 
th

e 
pr

og
ra

m
 

or
 p

ro
ce

ss
? 

W
ha

t w
ill

 b
e 

th
e 

re
su

lts
  

wh
en

 th
e 

pu
rp

os
e 

is 
m

et
? 

(W
ha

t a
re

 th
e 

ou
tc

om
es

?)
 

W
ho

 is
 th

e 
pr

oc
es

s 
in

te
nd

ed
 to

 
se

rv
e?

 

W
ha

t a
re

 th
e 

co
m

po
ne

nt
s?

 
W

ha
t w

ill
 it

 lo
ok

 li
ke

 w
he

n 
th

e 
pr

og
ra

m
/ p

ro
ce

ss
 is

 fu
lly

 im
pl

em
en

te
d?

 
H

ow
 w

ill
 it

 b
e 

m
on

ito
re

d?
 

Th
e 

pu
rp

os
e 

of
 

in
st

ru
ct

io
na

l 
co

he
re

nc
e 

is
 

to
 b

ui
ld

 a
 

co
nt

in
uu

m
 o

f 
le

ar
ni

ng
 w

ith
 

cu
rri

cu
lu

m
, 

in
st

ru
ct

io
n,

 
cl

im
at

e,
 a

nd
 

as
se

ss
m

en
t 

th
at

 m
ak

es
 

se
ns

e 
to

 
st

ud
en

ts
, a

nd
 

w
ill

 le
ad

 to
 

le
ar

ni
ng

 
gr

ow
th

 fo
r 

ev
er

y 
st

ud
en

t. 
  

W
he

n 
in

st
ru

ct
io

na
l c

oh
er

en
ce

 is
 in

 p
la

ce
: 

• 
C

ur
ric

ul
um

, i
ns

tru
ct

io
n,

 c
lim

at
e,

 a
nd

 
as

se
ss

m
en

ts 
ar

e 
al

ig
ne

d 
to

 c
re

at
e 

a 
co

nt
in

uu
m

 
of

 le
ar

ni
ng

 fo
r s

tu
de

nt
s. 

• 
Le

ar
ni

ng
 b

ui
ld

s f
ro

m
 th

e 
pr

ev
io

us
 y

ea
rs

’ 
ex

pe
rie

nc
es

 a
nd

 p
re

pa
re

s s
tu

de
nt

s f
or

 th
e 

ne
xt

 
ye

ar
 o

f l
ea

rn
in

g.
 

• 
Te

ac
he

rs
 c

ol
la

bo
ra

te
 to

 m
ak

e 
le

ar
ni

ng
 

co
ns

ist
en

t a
cr

os
s g

ra
de

 le
ve

ls.
 

• 
C

la
ss

ro
om

 ri
tu

al
s a

nd
 ro

ut
in

es
 a

re
 c

on
si

st
en

t 
th

ro
ug

ho
ut

 th
e 

sc
ho

ol
. 

• 
In

st
ru

ct
io

n 
is

 st
ud

en
t-c

en
te

re
d.

 
• 

Ev
er

y 
st

ud
en

t s
ho

w
s l

ea
rn

in
g 

gr
ow

th
 e

ac
h 

ye
ar

. 
• 

H
ig

he
r o

rd
er

 th
in

ki
ng

 a
nd

 q
ue

st
io

ni
ng

 sk
ill

s a
re

 
ac

qu
ire

d.
 

• 
St

ud
en

ts
’ l

ea
rn

in
g 

ne
ed

s a
re

 m
et

. 
• 

B
eh

av
io

r i
m

pr
ov

es
. 

• 
A

tte
nd

an
ce

 im
pr

ov
es

. 
• 

St
ud

en
t a

tti
tu

de
s i

m
pr

ov
e.

 
• 

St
ud

en
ts

 a
re

 m
ot

iv
at

ed
 to

 k
ee

p 
le

ar
ni

ng
. 

• 
Te

ac
he

r a
tti

tu
de

s i
m

pr
ov

e.
 

• 
St

ud
en

ts
 g

ra
du

at
e.

 
• 

In
st

ru
ct

io
n 

is
 ri

go
ro

us
 a

nd
 re

le
va

nt
. 

• 
St

ud
en

ts 
ar

e 
C

ol
le

ge
 a

nd
 C

ar
ee

r R
ea

dy
 b

y 
th

e 
tim

e 
th

ey
 g

ra
du

at
e.

 
• 

Le
ad

er
sh

ip
 e

ns
ur

es
 a

lig
nm

en
t e

xi
st

s t
hr

ou
gh

ou
t 

th
e 

sc
ho

ol
. 

• 
Sc

ho
ol

w
id

e 
ef

fe
ct

iv
en

es
s. 

Al
l s

tu
de

nt
s 

Sh
ar

ed
 v

is
io

n 
fo

r 
sc

ho
ol

 im
pr

ov
em

en
t 

A
lig

nm
en

t o
f: 

St
an

da
rd

s 
C

ur
ric

ul
um

 
In

st
ru

ct
io

n 
A

ss
es

sm
en

t 
C

la
ss

ro
om

 
pr

oc
es

se
s—

 
R

itu
al

s a
nd

 
ro

ut
in

es
 

G
ra

de
s 

H
om

ew
or

k 
H

ig
he

r o
rd

er
 

th
in

ki
ng

 sk
ill

s 
Te

ac
he

r a
nd

 st
af

f 
co

lla
bo

ra
tio

n:
 

• 
W

ith
in

 g
ra

de
 

le
ve

ls
 a

nd
 

su
bj

ec
t a

re
as

 
• 

A
cr

os
s g

ra
de

 
le

ve
ls

 a
nd

 
su

bj
ec

t a
re

as
 

Sh
ar

ed
 v

al
ue

s 
Le

ad
er

sh
ip

 
O

rg
an

iz
at

io
na

l 
pr

oc
es

se
s 

Fo
cu

se
d 

pr
of

es
sio

na
l 

le
ar

ni
ng

 

1.
 

A
ll 

te
ac

he
rs

 u
nd

er
sta

nd
 a

nd
 c

om
m

it 
to

 th
e 

sc
ho

ol
 

vi
sio

n.
 

2.
 A

ll 
te

ac
he

rs
 c

om
m

it 
to

 a
ll 

stu
de

nt
s l

ea
rn

in
g.

 
3.

 T
ea

ch
er

s m
ee

t t
o 

al
ig

n 
st

an
da

rd
s a

nd
 c

ur
ric

ul
um

 in
 

gr
ad

e 
le

ve
ls

 a
nd

 su
bj

ec
t a

re
as

. 
4.

 T
ea

ch
er

s m
ee

t i
n 

cr
os

s g
ra

de
 le

ve
l t

ea
m

s t
o 

al
ig

n 
st

an
da

rd
s a

nd
 c

ur
ric

ul
um

, a
nd

 to
 c

re
at

e 
a 

le
ar

ni
ng

 
pr

og
re

ss
io

n 
fo

r s
tu

de
nt

s. 
5.

 T
ea

ch
er

s a
gr

ee
 o

n 
as

se
ss

m
en

ts
 to

 b
e 

us
ed

 a
nd

 
w

he
n.

 
6.

 T
ea

ch
er

s a
gr

ee
 o

n 
co

m
m

on
 c

la
ss

ro
om

 ri
tu

al
s, 

ro
ut

in
es

, g
ra

di
ng

, h
om

ew
or

k,
 h

ig
he

r o
rd

er
 

in
st

ru
ct

io
n 

to
 b

e 
us

ed
 in

 e
ve

ry
 c

la
ss

ro
om

, a
nd

 
m

or
e.

 
7.

 T
ea

ch
er

s a
gr

ee
 o

n 
w

ha
t t

he
y 

w
ill

 d
o 

w
he

n 
st

ud
en

ts
 

ar
e 

pr
of

ic
ie

nt
, a

nd
 w

ha
t t

he
y 

w
ill

 d
o 

w
he

n 
st

ud
en

ts
 

ar
e 

no
t p

ro
fic

ie
nt

. 
8.

 T
ea

ch
er

s c
ol

la
bo

ra
te

 to
 te

ac
h 

th
e 

ag
re

ed
 u

po
n 

cu
rri

cu
lu

m
, t

o 
re

vi
ew

 a
ss

es
sm

en
t r

es
ul

ts
, t

o 
an

al
yz

e 
cl

im
at

e,
 a

nd
 to

 p
la

n 
fo

r p
ro

ce
ss

 
im

pr
ov

em
en

ts
. 

9.
 P

ro
fe

ss
io

na
l l

ea
rn

in
g 

fo
cu

se
s o

n 
in

str
uc

tio
na

l 
co

he
re

nc
e 

an
d 

th
e 

sh
ar

ed
 v

is
io

n.
 

10
. 

Su
pp

or
t p

ro
gr

am
s, 

e.
g.

, t
ut

or
in

g,
 in

te
rv

en
tio

ns
, a

re
 

al
ig

ne
d 

to
 th

e 
cu

rri
cu

lu
m

, i
ns

tru
ct

io
n,

 a
ss

es
sm

en
t, 

an
d 

le
ar

ni
ng

 e
nv

iro
nm

en
t, 

an
d 

su
pp

or
t e

ac
h 

ot
he

r. 
11

. 
Le

ad
er

s e
ns

ur
e 

th
at

 a
 c

on
tin

uu
m

 o
f l

ea
rn

in
g 

is
 

pr
es

en
t f

or
 a

ll 
st

ud
en

ts
. 

12
. 

O
rg

an
iz

at
io

na
l p

ro
ce

ss
es

 a
re

 a
lig

ne
d 

to
 m

ak
e 

in
st

ru
ct

io
na

l c
oh

er
en

ce
 h

ap
pe

n.
 

Ev
er

yt
hi

ng
 w

e 
do

 re
fle

ct
s o

ur
 

vi
si

on
 

C
ur

ric
ul

um
 

M
ap

s 

W
al

k-
th

ro
ug

hs
  

Pr
of

es
sio

na
l 

Le
ar

ni
ng

 
C

om
m

un
ity

 
w

or
k 

w
ill

 b
e 

jo
b 

em
be

dd
ed

 a
nd

 
on

go
in

g 

St
ud

en
t W

or
k 

Fo
rm

at
iv

e 
an

d 
Su

m
m

at
iv

e 
A

ss
es

sm
en

t 
re

su
lts

 a
re

 
sh

ar
ed

 o
n 

a 
re

gu
la

r b
as

is 

W
ho

 is
 b

ei
ng

 
se

rv
ed

 n
ow

? 
W

ho
 is

 n
ot

 
be

in
g 

se
rv

ed
 

no
w?

 
St

ud
en

ts 
no

t 
be

in
g 

se
rv

ed
 

ar
e 

th
os

e 
no

t 
pr

of
ic

ie
nt

, 
an

d 
be

in
g 

le
ft 

be
hi

nd
. 

 

N
EX

T 
ST

EP
S 

 
 



T
o 

w
ha

t 
de

gr
ee

 is
th

e 
pr

og
ra

m
 b

ei
n

g
im

pl
em

en
te

d?

W
ha

t 
w

ou
ld

 it
 lo

ok
 li

ke
w

he
n

 t
he

 p
ro

gr
am

/p
ro

ce
ss

is
 fu

ll
y 

im
pl

em
en

te
d?

W
ho

 is
 t

he
pr

og
ra

m
/p

ro
ce

ss
in

te
n

de
d

to
 s

er
ve

?

H
ow

 w
il

l y
ou

 k
n

ow
 t

he
pu

rp
os

e 
is

 b
ei

n
g 

m
et

?
(W

ha
t 

ar
e 

th
e 

ou
tc

om
es

?)

W
ha

t 
is

th
e 

pu
rp

os
e 

of
th

e 
pr

og
ra

m
or

 p
ro

ce
ss

?

H
ow

 is
im

pl
em

en
ta

ti
on

be
in

g 
m

ea
su

re
d?

PU
R

PO
SE

IM
PL

EM
EN

TA
TI

O
N

W
ha

t 
ar

e
th

e 
re

su
lt

s?

PA
RT

IC
IP

A
N

TS
R

ES
U

LT
S

W
he

n
 te

ac
he

rs
 a

re
 w

or
ki

n
g 

co
lla

bo
ra

ti
ve

ly
 to

 U
se

 D
at

a
to

 im
pr

ov
e 

te
ac

h
in

g 
an

d 
le

ar
n

in
g,

 t
h

ey
 w

ill
, t

og
et

h
er

,
de

te
rm

in
e—

•
w

h
at

 c
on

ce
pt

s 
an

d 
sk

ill
s 

st
u

de
n

ts
 n

ee
d 

to
 k

n
ow

 a
n

d
be

 a
bl

e 
to

 d
o,

 a
n

d 
w

h
en

.

•
h

ow
 t

h
ey

 w
ill

 k
n

ow
 t

h
at

 s
tu

de
n

ts
 k

n
ow

 t
h

es
e

co
n

ce
p

ts
 a

n
d 

sk
ill

s.

•
a 

ti
m

el
in

e 
fo

r 
gi

vi
n

g 
as

se
ss

m
en

ts
 d

u
ri

n
g 

th
e 

ye
ar

.

•
w

hi
ch

 in
st

ru
ct

io
n

al
 s

tr
at

eg
ie

s 
w

ill
 m

ak
e 

a 
di

ff
er

en
ce

.

•
a 

pl
an

/f
lo

w
ch

ar
t 

fo
r 

w
h

at
 t

ea
ch

er
s 

w
ill

 d
o 

w
h

en
st

u
de

n
ts

 d
o 

n
ot

 k
n

ow
 th

e 
co

n
ce

pt
s 

an
d 

do
 n

ot
 h

av
e

th
e 

sk
ill

s,
 a

n
d 

w
h

at
 t

ea
ch

er
s 

w
ill

 d
o 

w
h

en
 s

tu
de

n
ts

kn
ow

 t
h

e 
co

n
ce

p
ts

 a
n

d 
h

av
e 

th
e 

sk
ill

s.

•
ti

m
es

, s
tr

at
eg

ie
s,

 a
n

d 
ro

le
s 

an
d 

re
sp

on
si

bi
lit

ie
s 

fo
r

gr
ad

e-
le

ve
l/

su
bj

ec
t-

ar
ea

 w
or

k 
du

ri
n

g 
th

e 
ye

ar
.

A
t 

th
e 

be
gi

n
n

in
g 

of
 t

h
e 

ye
ar

, s
em

es
te

r, 
u

n
it

, t
ea

ch
er

s
ad

m
in

is
te

r 
p

os
t-

as
se

ss
m

en
ts

 a
s 

pr
e-

as
se

ss
m

en
ts

. I
n

ad
di

ti
on

, t
h

ey
—

•
m

on
it

or
 s

tu
de

n
t 

pr
og

re
ss

 t
h

ro
u

gh
ou

t 
th

e 
co

u
rs

e 
of

th
e 

u
n

it
.

•
re

vi
ew

 r
es

u
lt

s 
w

it
h

 t
ea

m
 m

em
be

rs
.

•
de

te
rm

in
e 

h
ow

 t
o 

su
pp

or
t 

st
u

de
n

ts
 w

h
o 

ar
e 

n
ot

pr
of

ic
ie

n
t, 

an
d 

st
u

de
n

ts
 w

ho
 a

re
 p

ro
fi

ci
en

t i
n

 s
pe

ci
fi

c
sk

ill
s.

•
re

vi
ew

/u
pd

at
e 

cu
rr

ic
u

lu
m

 m
ap

s.

A
t 

pr
ed

et
er

m
in

ed
 t

im
es

, t
ea

ch
er

s 
w

ill
 r

ev
ie

w
 s

tu
de

n
t

le
ar

n
in

g 
pr

og
re

ss
 a

cr
os

s 
gr

ad
e 

le
ve

ls
 t

o 
en

su
re

in
st

ru
ct

io
n

al
 c

oh
er

en
ce

.

W
he

n
 th

e 
pu

rp
os

e 
fo

r 
U

si
ng

 D
at

a 
is

 m
et

:

•
al

l s
tu

de
n

ts
 w

ill
 s

ho
w

 le
ar

n
in

g 
gr

ow
th

on
 m

ee
ti

n
g 

st
an

da
rd

s;

•
te

ac
h

er
s 

w
ill

 a
dj

u
st

 t
h

ei
r 

in
st

ru
ct

io
n

to
 m

ee
t 

th
e 

n
ee

ds
 o

f 
st

u
de

n
ts

 w
h

o
ar

e 
n

ot
 m

ee
ti

n
g 

st
an

da
rd

s 
an

d
ch

al
le

n
gi

n
g 

th
os

e 
w

h
o 

do
;

•
at

te
n

da
n

ce
 a

n
d 

be
ha

vi
or

 w
ill

 im
pr

ov
e

be
ca

us
e 

st
ud

en
ts

' n
ee

ds
 a

re
 b

ei
n

g 
m

et
,

an
d 

th
ey

 w
an

t 
to

 b
e 

at
 s

ch
oo

l;

•
te

ac
h

er
s 

w
ill

 w
or

k 
co

lla
bo

ra
ti

ve
ly

 t
o

he
lp

 a
ll 

st
u

de
n

ts
, n

ot
 ju

st
 th

e 
st

u
de

n
ts

in
 t

h
ei

r 
ow

n
 c

la
ss

ro
om

;

•
te

ac
h

er
s 

an
d 

st
u

de
n

ts
 fe

el
 t

h
at

 t
h

ey
be

lo
n

g 
to

 t
h

e 
sc

h
oo

l, 
th

at
 s

tu
de

n
ts

ar
e 

ch
al

le
n

ge
d,

 a
n

d 
th

at
 th

e 
sc

h
oo

l i
s

h
el

pi
n

g 
to

 p
re

pa
re

 s
tu

de
n

ts
 fo

r 
th

e
21

st
 C

en
tu

ry
;

•
te

ac
h

er
s 

fe
el

 t
h

at
 t

h
ey

 k
n

ow
 h

ow
 t

o
te

ac
h 

to
 s

ta
n

da
rd

s,
 r

eg
ar

dl
es

s 
of

 w
he

re
st

u
de

n
ts

 a
re

 o
n

 th
e 

pr
of

ic
ie

n
cy

 s
ca

le
.

W
h

en
 U

si
ng

 D
at

a 
is

 im
pl

em
en

te
d 

as
in

te
n

de
d,

 t
h

er
e 

w
ill

 b
e 

a 
co

n
ti

n
u

u
m

 o
f

le
ar

n
in

g 
th

at
 m

ak
es

 s
en

se
 fo

r 
al

l s
tu

de
n

ts
.

T
he

re
 w

ill
 b

e 
in

st
ru

ct
io

n
al

 c
oh

er
en

ce
 in

ev
er

y 
su

bj
ec

t 
ar

ea
.

T
h

e 
pu

rp
os

e 
of

te
ac

he
rs

 u
si

n
g 

da
ta

is
 t

o 
u

se
 m

u
lt

ip
le

m
ea

su
re

s 
of

st
ud

en
t a

ss
es

sm
en

t
da

ta
 t

o
co

n
ti

n
u

ou
sl

y
im

pr
ov

e 
te

ac
h

in
g

an
d 

le
ar

n
in

g.

Te
ac

h
er

s,
 in

co
lla

bo
ra

ti
ve

te
am

s,
 r

ev
ie

w
st

u
de

n
t 

le
ar

n
in

g
da

ta
 a

n
d 

su
pp

or
t

ea
ch

 o
th

er
's

te
ac

h
in

g 
to

 e
n

su
re

th
at

 a
ll 

st
ud

en
ts

 a
re

le
ar

n
in

g.

Te
ac

he
rs

 fo
llo

w
 th

e
cy

cl
e 

of
 tr

yi
n

g 
n

ew
st

ra
te

gi
es

 a
n

d
re

fl
ec

ti
n

g 
on

re
su

lt
s.

Te
ac

h
er

s 
w

ill
 c

re
at

e 
a

m
on

it
or

in
g 

to
ol

to
 s

u
pp

or
t 

th
e

im
pl

em
en

ta
ti

on
 o

f
th

es
e 

st
ra

te
gi

es
.

Te
ac

h
er

s 
ar

e 
h

el
d

ac
co

u
n

ta
bl

e 
to

im
pl

em
en

ti
n

g
st

an
da

rd
s 

an
d 

re
ac

h
in

g
ev

er
y 

st
u

de
n

t, 
th

ro
u

gh
cl

as
sr

oo
m

 o
bs

er
va

ti
on

s.

A
dm

in
is

tr
at

or
s 

m
on

it
or

an
d 

en
co

u
ra

ge
 t

h
e

im
pl

em
en

ta
ti

on
 o

f 
th

e
U

si
ng

 D
at

a 
st

ru
ct

u
re

an
d 

st
ra

te
gi

es
th

ro
u

gh
ou

t 
th

e 
sc

h
oo

l.

R
es

u
lt

s 
sh

ow
 t

h
at

te
ac

h
er

s 
ar

e
as

se
ss

in
g 

st
u

de
n

t
gr

ow
th

 in
 a

ll 
su

bj
ec

t
ar

ea
s,

 s
h

ar
in

g 
th

e
ch

al
le

n
ge

s 
of

te
ac

h
in

g 
w

it
h

 e
ac

h
ot

he
r, 

im
pl

em
en

ti
n

g
n

ew
 s

tr
at

eg
ie

s 
to

m
ee

t t
he

 n
ee

ds
 o

f a
ll

st
u

de
n

ts
, a

n
d

su
pp

or
ti

n
g 

ea
ch

ot
he

r 
in

 m
ee

ti
n

g 
th

e
n

ee
ds

 o
f a

ll 
st

ud
en

ts
.

E
n

d 
of

 y
ea

r
ac

h
ie

ve
m

en
t 

re
su

lt
s

sh
ow

 t
h

at
 a

ll
st

u
de

n
ts

 a
re

 m
ak

in
g

at
 le

as
t 

a 
ye

ar
's

gr
ow

th
.

Te
ac

h
er

 m
or

al
e 

is
h

ig
h

 b
ec

au
se

te
ac

h
er

s 
fe

el
 e

xc
it

ed
ab

ou
t 

be
in

g 
ab

le
 t

o
pr

ed
ic

t 
an

d 
pr

ev
en

t
fa

ilu
re

 w
it

h
 t

h
ei

r
ac

ti
on

s.

U
si

ng
 D

at
a 

is
 fo

r
al

l t
ea

ch
er

s 
so

th
ey

 m
ay

 m
ak

e 
a

p
os

it
iv

e 
im

pa
ct

on th
e 

le
ar

n
in

g
of

 a
ll 

st
u

de
n

ts
.

A
cc

or
di

n
g 

to
 o

u
r

re
su

lt
s,

 n
ot

 a
ll

st
ud

en
ts

 a
re

 b
ei

n
g

se
rv

ed
.

T
h

e 
st

u
de

n
ts

 n
ot

be
in

g 
se

rv
ed

 a
re

th
os

e 
w

ho
 a

re
 n

ot
m

ee
ti

n
g 

gr
ad

e
le

ve
l s

ta
n

da
rd

s.

N
EX

T 
ST

EP
S:

T
h

is
 s

ch
oo

l n
ee

ds
 t

o 
en

su
re

 t
h

at
:

•
ap

pr
op

ri
at

e 
fo

rm
at

iv
e 

as
se

ss
m

en
ts

 a
re

 b
ei

n
g 

u
se

d 
in

 e
ve

ry
 s

u
bj

ec
t 

ar
ea

 a
n

d 
ev

er
y 

gr
ad

e 
le

ve
l.

•
le

ad
er

sh
ip

 is
 fo

llo
w

in
g 

th
ro

u
gh

 w
it

h
 m

on
it

or
in

g 
an

d 
ob

se
rv

at
io

n
s 

of
 t

h
e 

in
te

n
t 

of
 t

h
e 

U
si

ng
 D

at
a 

st
ru

ct
u

re
.

•
in

st
ru

ct
io

n
al

 c
oh

er
en

ce
 is

 b
ei

n
g 

m
on

it
or

ed
 t

h
ro

u
gh

ou
t 

th
e 

ye
ar

.W
ho

 is
be

in
g 

se
rv

ed
?

W
ho

 is
 n

ot
be

in
g 

se
rv

ed
?

A
ll 

te
ac

h
er

s 
ar

e 
a 

pa
rt

of
 a

 U
si

ng
 D

at
a 

te
am

an
d 

pa
rt

ic
ip

at
e 

fu
lly

 in
al

l s
tr

at
eg

ie
s.

EX
A

M
PL

E:
 S

O
M

EW
H

ER
E 

SC
H

O
O

L 
TE

A
C

H
ER

S 
U

SI
N

G
 D

A
TA

 T
O

 I
M

PR
O

V
E 

TE
A

C
H

IN
G

 A
N

D
 L

EA
R

N
IN

G

©
 E

du
ca

ti
on

 fo
r 

th
e 

Fu
tu

re
, C

h
ic

o,
 C

A
 (

ht
tp

:/
/e

ff
.c

su
ch

ic
o.

ed
u)

Victoria L. Bernhardt, Education for the Future, Chico, CA, (http://eff.csuchico.edu). Page 9 of 19



Confederation of Oregon School Administrators August 7, 2015 

MONITORING AND EVALUATING 
PROGRAM IMPLEMENTATION 

If you can describe what a 

program will look like when 

implemented, you can monitor 

its implementation, and 

evaluate its impact. 

“You’ve got to think about big 

things while you’re doing small 

things, so that all the small 

things go in the right direction.”  

	
                             - Alvin Toffler	


“How can anyone be sure that a 
particular set of new inputs will 
produce better outputs if we 
don’t at least study what 
happens inside?” 

 Paul Black and Dylan Wiliam 
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Everything 
we do is a 

PROCESS. 

FLOWCHARTING SCHOOL PROCESSES 

§   Assess what is really being 
 implemented. 

§   Understand how we  
 get our results. 

§   Determine the cause of 
 a problem or challenge. 

§  Build common understandings 
of a whole process. 

§  Communicate process related 
information visually. 

§  Provide a way to monitor and  
update processes. 

FLOWCHARTING SCHOOL PROCESSES 

Victoria L. Bernhardt, Education for the Future, Chico, CA, (http://eff.csuchico.edu). Page 11 of 19
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PROCESS FLOWCHARTS 

Process maps or flow charts 

are composed of a relatively 

standardized set of symbols. 

Individual 
student meets 

benchmark 
expectations. 

Yes 

No 

DIAMONDS ARE FOR DECISIONS 

Student does need additional 
assistance—staff identifies skill 
deficit and matches intervention. 

RECTANGLES ARE FOR ACTION 

Victoria L. Bernhardt, Education for the Future, Chico, CA, (http://eff.csuchico.edu). Page 12 of 19



Review School Comprehensive Needs Assessment

Clarify purpose of RTI

RTI
RTI team
sets cut
score

RTI team and classroom teacher identi�es skill de�cit and matches intervention-to-skill de�cit.
-Set goal for performance. -Provide secondary intervention. -Monitor progress weekly.

Review and improve e�ectiveness of interventions:

OUR SCHOOL PREVENTION SYSTEM FLOWCHART

Victoria L. Bernhardt, Education for the Future, Chico, CA, (http://eff.csuchico.edu). Page 13 of 19



Student no longer
needs secondary

intervention.
Continue primary

prevention. Substantial
improvement.

Student no longer
needs secondary

intervention.
Continue primary

prevention.

Substantial
improvement.

No longer needs
intervention.

Continue with
primary

prevention.

T
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Bernhardt, V.L. (2013). 
Data Analysis for Continuous School  Improvement. 

Third Edition. New York, NY: Routledge. 
Page 261. Reproducible.
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Data Analysis for Continuous School  Improvement. 

Third Edition. New York, NY: Routledge. 
Page 262. Reproducible.

THE PROCESS OF USING DATA IN 
PROFESSIONAL LEARNING COMMUNITIES
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Within your teams, please use 

the mapping symbols to map 

your vision on chart paper… 

PROCESS FLOWCHARTS 

Please take a few minutes 

to go around and review 

what the other groups 

have done. 

GALLERY WALK 

Please take two minutes 

to share your impressions 

of the Gallery Walk. 

GALLERY WALK REFLECTIONS 
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Use one word or 

phrase to express 

how you feel 

about flowcharting 

school processes. 

FLOWCHARTING SCHOOL PROCESSES 

THANK YOU! 

Victoria L. Bernhardt 
vbernhardt@csuchico.edu 
http://eff.csuchico.edu 
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