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If you were going to have students write about this
picture what language supports would students
‘need to be successful? 3




Carlitos’ mom was a janitor in the city of Los
Angeles. Janitor were too low; therefore,
she to work three jobs in order to to
take care of Carlitos and abuelita. One day,
Carlitos’ mom and the other janitors to go
on because they too hard and

very little money. Many people
their because they in justice and

to help. Carlitos to help too.
Carlitos’ teacher their entire class to
the janitors to show their support. The
strike site and lively. In the end,
the janitors better wages. Carlitos
that it is important to support justice.




Carlitos’ mom was janitor in the city of Los

Angeles. Janitor were too low; therefore, she
to work three jobs in order to to take care
of Carlitos and abuelita. One day, Carlitos” mom and
the other janitors to go on because they
too hard and very little money.

1. Carlitos’ mother was
2. The workers voted to go on strike because




1. Carlitos’ mother was :

a janitor in the city of Los Angeles

working three jobs in order to afford to buy medicine for abuela (pg 8)

2. The workers voted to go on strike because

they worked too hard and were paid very little money

getting paid so little isn’t fair (pg.11)
they can’t take care of their families the way they want to




“...the temporary support that is offered students so
that they can work beyond their current level of
autonomy. But scaffolding has, precisely as its goal,
the fostering of student autonomy, because it is
providing supports only while those supports are
needed. They may be academic, conceptual, or
linguistic, but always woven.”

Aida Walqui
Understanding Language Initiative



GOALS

how backwards planning helps to
inform 1nstruction.

oracy.

how oracy scaffolds writing
instruction.



What standard (s) are you working on?
What is the literacy objective?

How will you assess? Is there a writing component?

Do the performance task you’re asking your students
to complete.
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ORACY Planning

language structures

dialogue questions

vocabulary




Carlitos’ mother was a
The workers went on strike because

| believe many people supported the janitors because

Perhaps other people supported their cause
because

A good reason why they might have marched alongside
the janitors is because

Carlitos might have felt when he
saw his mother on T.V.

Being at the strike site was
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Daily Planning

If | want my students to produce , then | will
need sessions In order to teach




Three to Four Lessons

lesson—modeled/shared
lessons—shared/collaborative

lesson—independent (with scaffolds for
lower language proficiency level)



Writing Approaches—
Gradual Release of Responsibility

Modeled
Shared
Collaborative
Independent
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Pairs or small groups interact to compose a piece
together

Encourage use of previous models
Strategic grouping of students (ZPD)

Refer students to anchor charts, word walls, and
resources that include the key features of the genre—
including the language features



Students write independently
Encourage use of previous models

Provide an editing sheet with the key features of the
genre—including the language features and/or refer
students to visual supports in the room

Encourage collaborative revising

For ELLs with lower LPLs, provide a scaffolding
framework or encourage writing in their native
language



It 1s critical that a SIGNIFICANT AMOUNT
of writing instruction occurs in the skared

approach.

Teacher reads and writes with children.
inviting them to join i and try out
strategies by themselves with teacher
support. Texts should be chosen so that
children will come to control them
through repeated readings and written
experiences. Focus on developing

decoding and comprehension skills.

Teacher purposefully plans opportunities
for chuldren to dialogue, read and write
with peers. and monitors children's
nteraction with text and other children.

Shared”

Teachers read and write FOR
and WITH children to scaffold
literacy tasks. Teachers engage
children m structured dialogues
to extend understanding of texts
and to enrich oral and written
language repertoire. Teachers
may engage children in
articulating cross-language
CONnections.

Collaborative™
Teacher structures additional
opportunities for reading,

writing, and oracy with peers.

The focus mn English 15 on developing oracy and
comprehension in English, with less emphasis on de-
coding. Focus on langnage forms and functions—
sentence structures, vocabulary expansion. and dialogue.
Explicit cross-cultural dialogue 1n text analysis.

The focus 1s on Oracy. Oral rehearsal and language
negotiation are fundamental to the reading and writing
task. The goal 1s for children to acquire native-like
pronunciation and fluency.




Content + LLanguage Structures +
Vocabulary + Transition Words +

Oral Language Practice (Purposeful
Dialogue) + GRR =

Comprencnsive Wiiting nstrict
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Partner A poses the question, Partner B
responds, then switch roles.

1. What is your retirement goal? When do
you want to retire?

2 What do you need to do to achieve your
retirement dream?

3. How do you feel about retirement?



Write a paragraph about your retirement
dreams.

Describe how you will accomplish your
dreams.

What will you need to do in order to
achieve those dreams?

Your paragraph should have a(n)
introduction

body
conclusion



| would like to retire twelve years
from now. like to retire young,
Whatis gt the same time as my husband. |
your
retirement ' Want to retire without debt, and to
g0al?  have enough income to be able to
travel and live without changing the
life style 'm used to. like to
have economic stability, without

having to work.




Underline the language structures

a verb tense that is noticeable

Share your noticings with a partner
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What is your retirement goal? When do you want to retire?

What do you need to do to achieve your retirement dream?

How do you feel about retirement?



Where Does Vocabulary
~ Come From?

3 I would like to retire

-

" In order to achieve my dream, |1l need to

"
3

J

I'm about retirement. The idea of retirement




Dialogue Writing

Questions
What is your twelve years from now.
retirement dream?  |ike to retire young, at the same time as my

husband. without debt, and to
What do you 'need have enough income to be able to travel and live
to do to achieve  \ithout changing the life style I'm used to. I'd like

your relirement o have economic stability, without needing to
dream? Ok




Standard

2. Write informative/explanatory texts to examine
a topic and convey 1deas and information clearly.

Literacy Objective

Students will be able to write an expository piece about
what they would like to be when they grow up, how
they will achieve that goal, and how they 1l have been
supported by their family, society and themselves in
order to achieve that goal.



Oracy

What is
your
retirement
dream?

When
would you
like to
retire?

What will

Writing

twelve years from now. like to
retire young, at the same time as my husband. |
want to retire without debt, and to have enough
income to be able to travel and live without changing
the life style I'm used to. I'd like to have economic
stability, without needing to work.

retire twelve years from now.
retire young, at the same time as my husband. |
want to retire without debt, and to have enough
iIncome to be able to travel and live without changing
the life style I'm used to. have economic
stability, without needing to work.

achieve economic freedom to




Language Structures

When I retire, I'd like to

In order to reach my retirement goals, I
will need to
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An aspect of oral language development.

Teaching the oral language skills and
structures necessary for a child to apply the
learning objective.



Expand grammatical complexity of students’
speech (language structures)

Ensure meaningful participation in
structured dialogue (structured time to
practice)

Refine vocabulary



Essential for applying content objectives.

Talk ensures processing; hence applying the
learning objective



It involves explicit attention and instruction given
to the language that students will need in particular
academic purposes or functic.1.

It provides _udents with the opportunities to apply
and practice this language linked to academic tasks
in the classroom.
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: 1.W.2

Students will write a
paragraph with an
introductory sentence,
two supporting details
and a conclusion about
penguins.

: 4. W.1

Teachers will write a
one paragraph opinion
piece about the CCSS
that includes a
statement of opinion,
facts and details to
support 1t, effective
transition words, and a
concluding statement.



What would need to be
taught and practiced?

What might be conducive
to this?

What might students need to
complete the task?

What does this type of

writing require?
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Content + LLanguage Structures +
Vocabulary + Transition Words +

Oral Language Practice (Purposeful
Dialogue) + GRR =

Comprencnsive Wiiting nstrict

— et



Writing Standard
Writing Objective—What will students be able to
do?

End of Unit Assessment—How will they
demonstrate proficiency—what product will the
create?

an exemplar.
Analyze the exemplar for

Write that match the language
structures.

Using your language structures, consider what
will be necessary.

Plan



Biliteracy from the Start, 2013, Kathy Escamilla

Constructing Meaning Manual, 2012, Susana
Dutro

Genesse and Riches, Literacy 2001



