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Oregon’s Dyslexia Legislation:

Moving Beyond Compliance to Improve
Outcomes for Each and Every Learner




Who We Serve
Student Diversity

560,907 Stu d e ntS e Economically Disadvantaged: 53% e Lesbian/Gay /Bisexual: 12.6%

e Ever English Learners: 18% e Mobile Students: 11%
More than 200 languages SpOken e Homeless: 3% e Students with Disabilities: 15%

75,807 Educators 4 ® White (60%)

® Hispanic (24%)

Staff Of COIOf ¥ ‘ @ Multi-Racial (7%)

11.4% of Teachers ’ ki

_ ® Afri American/Black (2%
12.3% of Administrators canpemarican/Dlacisioae)
o ® American Indian/Alaska Native (1%)
164A’ Of COUﬂSElOFS Native Hawaiian/Pacific Islander (1%)

21.1% of Educational Assistants
Rapidly Diversifying Population

197 Districts a0
1,257 Schools %8/? |

133 Charter Schools 1958-59 1968-69 1978-79 1988-89 1998-99 2008-09 2018-19
19 Education Service Districts ®m\White Students mStudents of Color
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ODE’s Equity Stance T s

Oregon achieves . . . together!

Education equity is the equitable implementation of policy, practices,
procedures, and legislation that translates into resource allocation,
education rigor, and opportunities for historically and currently

marginalized youth, students, and families including civil rights protected
classes. This means the restructuring and dismantling of systems and
institutions that create the dichotomy of beneficiaries and the oppressed

and marginalized.
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Literacy: A Fundamental Human Right

Literacy is a fundamental human

% right. ODE is committed to

ONGE YOU LEARN T0 ‘ ‘ ensuring a firm foundation of

READ, YOU WILL BB~ © NS : .
FREVER FREE. N literacy for e.ve.ry Oregon .Chl|d, to
° T a4 address unfinished learning and
FRENERIGK DOUGLASS to support a literacy education

infrastructure for the long term.
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Participants Will...

e Participants will understand the training and screening requirements outlined by
Oregon’s dyslexia-related legislation.

Participants will understand how the requirements outlined by Oregon’s
dyslexia-related legislation align with the Science of Reading, Oregon’s Foundational
Reading Skills Standards, and evidence-based best practices for all students.

Participants will be equipped with tools and knowledge to communicate with their
school and district teams how universal screening for risk factors of dyslexia is the first
step in an iterative process that incorporates ongoing assessment and monitoring to
provide increasing levels of support to students at risk for reading difficulties, including
dyslexia.
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Teacher Training

Teachers need a great deal of knowledge and expertise to provide
effective reading instruction. Specifically, teachers need to know:
how reading develops; the structure of English language; the skills
needed to be a proficient reader; and how to support students who
struggle. (Gillis, 2018)
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The Science of Reading Defined

The science of reading is a vast, interdisciplinary body of scientifically-based
research about reading and issues related to reading and writing.

This research has been conducted over the last five decades across the world,
and it is derived from thousands of studies conducted in multiple languages.
The science of reading has culminated in a preponderance of evidence to
inform how proficient reading and writing develop; why some have difficulty;
and how we can most effectively assess and teach and, therefore, improve
student outcomes through prevention of and intervention for reading
difficulties. (The Reading League [TRL], 2022)
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https://www.thereadingleague.org/what-is-the-science-of-reading/

The Science of Reading: Connecting the Dots

. How can we
How does proficient How can we ,
. . prevent reading
reading develop and why most effectively DR
difficulties
do some students have assess and teach through earl
difficulty? all students? tnrough earty
intervention?
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The Science of Reading: The Simple View of Reading

Word
Recognition
(Decoding)
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Oral Language
Comprehension

Reading
Comprehension




The Science of Reading: The Simple View of Reading

Word
Recognition
(Decoding)

Oral Language Reading
Comprehension Comprehension
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The Science of Reading: Scarborough’s Reading Rope

The Many Strands that are Woven into Skilled Reading
(Scarborough 2001)

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts etc)

VOCABULARY

(breadth, precision, links etc)
LANGUAGE STRUCTURES (o SKILLED READING:
(syntax, semantics etc) on Fluent execution and

VERBAL REASONING ; coordination of word
(reference, metaphor etc) A recognition and text

comprehension
LITERACY KNOWLEDGE
(print concepts, genres etc)

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes etc)

DECODING (alphabetic principle
spelling-sound correspondence)

SIGHT RECOGNITION
(of familiary words)
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The National Reading Panel identified five
key concepts at the core of every effective
reading instruction program: Phonemic
Awareness, Phonics, Fluency, Vocabulary,

and Comprehension. Since the panel’s
report was released in 2000, these concepts
have become known as the “five pillars” of
early literacy and reading instruction.

The National Reading Panel Report (2000)



https://www.nichd.nih.gov/sites/default/files/publications/pubs/nrp/Documents/report.pdf

The Science of Reading: Connecting the Dots

THE MANY STRANDS THAT ARE WOVEN INTO SKILLED READING

Language
Comprehension @Q

( SKILLED READING: |

Reading
LITERACY KNOWLEDGE &/ .
prn concpts. s Com pre hension

Word Recognition
(Decoding)
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The Science of Reading: Connecting the Dots

THE MANY STRANDS THAT ARE WOVEN INTO SKILLED READING

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE &

(facts, concepts, etc ) & e

VOCABULARY_ ‘ -/_ < N \ SKlLLEDREADlNG'
[ Vocabulary

(breadth, precision, links, etc. . " Fluent execution and
LANGUAGE STRUCTURES Reading Comprehension coordination of word

(syntax, semantics, etc.) / 7 recognition and text

VERBAL REASONING comprehension.
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

Faiimg
&g\e’"ﬂ @;‘e“‘é

WORD RECOGNITION

Phonemic Awareness PHONOLOGICAL AWARENESS
(syllables, phonemes, elc.)

DECODING (alphabetic principle, 4
spelling-sound correspondences)

Phonics SIGHT RECOGNITION

(of familiar words)

B Fluency
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The Science of Reading: Explicit and Systematic Instruction

The La(!der of Reading & Writing

o

4 / \\ Extended learning &

Learning to read seems effortless; enrichment likely
challenging content likely needed (5-10%*) essential**
Facets of

a structured

Learning to read is relatively easy with broad literacy

“Beneficial for all,
harmful for none, and ) e el e
i 9 : CD
critical for somel!

7 N
Learning to read/spell/write proficiently

Used with Nancy Young’s permission. \ requires code-based, systematic, & explicit
o < \ instruction (40-45%*)

A structured
literacy
approach
likely essential**

*x0n0.8 13 uosiad ulyum Aea 13 Sulules| 1344e SOULISWNIIID
|E3uaWUOIIAUS 7 s)dadse [eaiBojoydAsd ‘suoiiouny aA1INIBXS ‘sassadoad ansinur]

+455920.d 12 JUIU0D pajenUaIaYIQ :31JeId g UOLONJISU] SWIOJU BlEeq

Art by Dean Stanton

* Percentages estimated based . :
on available evidence ' ? K | |

* * Terms defined and references at R
Www.nancyyoung.ca © N. Young, 2012/2021 Nancy Young

writing
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https://www.nancyyoung.ca/_files/ugd/ff7f1a_9b604b798f0944f389333823b8c4ebb0.pdf
https://www.nancyyoung.ca/_files/ugd/ff7f1a_9b604b798f0944f389333823b8c4ebb0.pdf
https://www.nancyyoung.ca/ladder-of-reading-and-writing

The Science of Reading: Connecting the Dots

Depe
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]"' OREGON Oregon English Language Arts
and Literacy: K- 12 Standards

KINDERGARTEN

KINDERGARTEN Reading Standards: Foundational Skils

system.

they are

necessary and an effective,

much less

activities warrant more or less attention.

ehildren or

Decoding

Print Concepts

KRFL

KRF1a

KRE1b o
sequences of letters.

KRFIc  Understand that words are separated by spaces in print.

KRF1d  Recognize and name allupper- and lowercase letters of the lp

KRF2

KRF2a

KRE2b

KRF2c

KRF2d

f.-. OREGON Oregon English Language Arts
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Oral Language
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Reading

Comprehension

Phonics and Word Recognition

KRE3 Know and

KRE3a

KRE3b  Associate the long and short sounds with common spelings for the five major

KRE3c
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letters that differ
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Fluency
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Key Ideas and Details

Kindergarten Reading Literature (K.RL)
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tent,

KRL2 with

[ Vocabulary >

KRL3

English Language Proficiency
(ELP) Standards

with Correspondences to K-12 English Language Arts (ELA), Mathematics,
and Science Practices, K-12 ELA Standards, and 6-12 Literacy Standards

N

| Phonemic Awareness
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THE MANY STRANDS THAT ARE WOVEN INTO SKILLED READING

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE §
(facts, concepts, etc))

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURES
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

SKILLED READING: |
Fluent execution and
coordination of word
recognition and text
comprehension.

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING (alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION

(of familiar words)




OAR 581-022-2440 Teacher Training Related to Dyslexia

(1) School districts must ensure that at least one kindergarten through grade five teacher in each kindergarten through
grade five school has received training related to dyslexia. The training must be from the Department approved list
referenced in 581-002-1805 and must include all of the content requirements in subsection (2)(b) of 581-002-1805.

(2) A teacher who has completed previous training on using evidence-based practices to teach the foundational skills in
reading may demonstrate knowledge of that content through receiving a passing score on a certification exam that is
directly aligned with the knowledge and practice standards of an international organization on dyslexia and be exempt
from that area of the training requirements as stated in (2)(b) of 581-002-1805. The teacher will still be required to
complete training as outlined in 581-002-1805 (2)(b)(A) and (C).

(3) The teacher who completes the dyslexia-related training must be a licensed or registered teacher serving in a position
teaching students in any configuration of grades kindergarten through fifth grade and assigned to the school building
at least .50 FTE. The position may include, but is not limited to, that of classroom teacher, reading specialist, special
educator or English language learner teacher.

(4) The definitions of terms outlined in OAR 581-002-1800 apply to this rule.

(5) This rule is effective July 1, 2018.

Oregon Department of Education



https://oregon.public.law/rules/oar_581-022-2440
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveddyslexiatrainings.pdf
https://oregon.public.law/rules/oar_581-002-1805
https://oregon.public.law/rules/oar_581-002-1800

OAR 581-002-1805 - Annual List of Dyslexia-Related Training Opportunities

(1) The Oregon Department of Education shall annually develop a Oregon Department of Education

2022-2023 List of Approved Dyslexia-Related Training Opportunities

list of training opportunities related to dyslexia. e

Vendor and nttps://www.ashlockconsulting.com/
Contact https://ashlock.thinkific.com/
Information | 707.658-2287

info@ashlockconsulting.com

(2) To be included on the list of approved training opportunities, S |[——

Understanding and Recognizing Dyslexia (URD)

. .
t h e t ra I n I n g l I l u St : F°°‘.'rsr:|;?:g) of Using Evidence-Based Practices to Teach the Foundational Skills in Reading (FSR)

4 Intensifying Instruction (Il)

Hybrid (In-Person and Online); In-Person; Online (Asynchronous); Online

Training Format. | (A< ynchronous and Synchronous); Online (Synchronous)

Asynchronous Online: $575 per enrollee

(a) Comply with the knowledge and practice standards of an
international organization on dyslexia: N ikl

(b) Include content in one or more of the following areas: Y o 0 o oo et
(A) Understanding and recognizing dyslexia; e e -

Contact https://ashlock.thinkific.com/
Information | 707-658-2287

info@ashlockconsulting.com

(B) Using evidence-based practices to systematically and e orTanng | Readng Expert Gefiaton- S

Focus Ares(s) of Understanding and Recognizing Dyslexia (URD)

Cost of Training

("4 Using Evidence-Based Practices to Teach the Foundational Skills in Reading (FSR)

explicitly teach the foundational skills in reading; and s | ] o nasuion

Hybrid (In-Person and Online); In-Person; Online (Asynchronous); Online
(Asynchronous and Synchronous); Online (Synchronous)

(C) Intensifying instruction to meet the needs of students oo R T

with severe reading difficulties, including dyslexia.

cD:g:::’:f‘g"s Maximum 40 enrollees per synchronous cohort

Training Format

60 hours

Oregon Department of Education



https://oregon.public.law/rules/oar_581-002-1805
https://dyslexiaida.org/knowledge-and-practices/
https://dyslexiaida.org/knowledge-and-practices/
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveddyslexiatrainings.pdf
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveddyslexiatrainings.pdf

Teacher Training Related to Dyslexia

School districts must ensure that at least one kindergarten through grade five teacher in
each kindergarten through grade five school has received training related to dyslexia.

The training must be from the Department approved list.

The training must include all of the following content requirements:

Understanding and Recognizing Dyslexia
Using Evidence-Based Practices to Teach the Foundational Skills in Reading

Intensifying Instruction

Oregon Department of Education



https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveddyslexiatrainings.pdf
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Best Practice for
Screening
and
Instructional Support

Oregon Department of Education

Districts screen for early
identification of students at risk
for reading difficulties, including

dyslexia in kindergarten and

provide early intervention to
prevent reading difficulties from
developing.



OAR 581-022-2445 Universal Screening for Risk Factors of Dyslexia

(1) School districts must universally screen for risk factors of dyslexia in kindergarten using a screening test
that is on the Department’s approved list referenced in 581-002-1820 and administering the measures
in each area in 581-002-1820(2)(b) with fidelity as per guidelines of the test developers.

(2) If a student first enrolls in a public school in Oregon for first grade, school districts must screen the
student in first grade using a screening test that is on the Department’s approved list referenced in
581-002-1820 and administer the measures in each area in 581-002-1820(2)(c) with fidelity as per
guidelines of the test developers.

A school district may petition the Superintendent of Public Instruction or their designee to request
selection of a screening test that is not included on the Department’s approved list. The written petition
must specify the screening test the district proposes to use along with evidence that all of the criteria
referenced in 581-002-1820 are met by the test. If it is determined that the test meets the criteria, the
Superintendent of Public Instruction shall approve the request.

Oregon Department of Education



https://oregon.public.law/rules/oar_581-022-2445
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveduniversalscreeners.pdf
https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=291248

OAR 581-002-1820 List of Approved Universal Screeners for Risk Factors of Dyslexia

(1) The ODE shall develop a list of approved tests for universal
screening for risk factors of dyslexia.

(2) To be included on the list of approved tests, the screener must:

(a) Have strong predictive validity, classification accuracy, and
norm-referenced scoring;

(b) Include measures of all of the following areas at least once per
year in kindergarten: (A) Phonological awareness; (B)
Letter-sound correspondences; and (C) Rapid naming.

(c) Include measures of all of the following areas at least once per
year in first grade: (A) Phonological awareness; (B) Letter-sound
correspondences; (C) Rapid naming; (D) Word or pseudo word
reading fluency; and (E) Oral reading fluency.

(d) Include options for progress monitoring measures; and

(e) Be cost effective.

(3) The Oregon Department of Education shall annually review and
update the list.

Oregon Department of Education

Oregon Department of Education
2022-2023 List of Approved Universal Screening Tools for Risk Factors of Dyslexia

Screening
Tool

Publisher/
Vendor

Publisher/Vendor Contact
Information

Cost

Professional Development and
Training Opportunities

Acadience
Reading (also
published
under the
name DIBELS
Next)

Amplify
Education,
Inc.

Amplify Education, Inc.
Patrick Momsen, District Manager
pmomsen@amplify.com
541-207-2148
https://dibels.amplify.com

DIBELS Data System (DDS): Free DDS
service for Oregon schools after a
one time set-up fee of $200.

DIBELS Data System (DDS): $49
online paper/pencil training course.

Acadience
Reading K-6

Acadience
Learning Inc.

and
Voyager

Sopris
Learning

Acadience Learning Inc.
http://www.acadiencelearning.or;
info@acadiencelearning.org

Pricing details are available through
Voyager Sopris Learning:
cuslomerserv:ce@vo@ggsopnscom

888-943-1240 or 541-431-6931
Voyager Sopris Learning
oduct Jassessment/ acad ience/conta

ct-sales
800-547-6747

https://voyagersopris.com

Digital administration and data
management service using Acadience
Learning Online (ALO): $5.95 to $9.95
per student.

Acadience Learning Online Manual
Entry Licenses for users of
paper-pencil administration: $2.50
per student.

Published print materials for
paper-pencil administration are
available through Vooyager Sopris
Learning at
https://store.voyagersopris.com/acad

ience-reading-k-6/

Assessment materials are also
available for free download at
https://acadiencelearning.org/acadie

nce-reading/k-grade6/

Acadience Learning offers training in
administration and scoring, data
interpretation and mentoring.

Training is delivered in a variety of
formats including synchronous and
asynchronous options. For details,
please see:

https://docs.google.com/document/

0-pevkHYQDA4VXbXM/edit?usp=shari
ng

For more information, email
training@acadiencelearning.org



https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=291248
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveduniversalscreeners.pdf
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveduniversalscreeners.pdf

Components of a Foundational Reading Assessment System

Universal Screeners

Informal Diagnostics

Progress Monitoring
Outcome Measures

Oregon Department of Education

Examples

Universal
Screeners

Which students
are at risk?

Which systems
are at risk?

Assessment
for Learning

Diagnostic
Assessments

What skills does
this student have?

What skills need
to be taught?

Progress
Monitoring

Is our instruction
working?

Do we need to
change course?

Assessment
of Learning

Outcome
Evaluation

Have students learned
what we need them
to know?

Did our
instruction work?

Brief, standardized
assessments of key
literacy skills

In-depth, often
unstandardized
assessments

Very brief
(1-3 minutes)

Evaluations of
mastery of learning
goals or curriculum
expectations

All students

Students at risk

Students at risk

All students

Beginning, middle,
and end of year

When problem-solving
for differentiated
instruction or
intervention

Weekly or biweekly
to allow for quick
adjustments based
on response to
instruction

After units of study
or atthe end
of a school year

Blood pressure or
temperature check -

Is there a problem?

Blood test or
diagnostic imaging -

What is the
problem?

What do we need
to do about it?

GPS system -

Are we going in the
right direction?

Will we get there
on time?

Timeona
running race -

How did we do?

What can we learn
for next time?

Acadience
(formerly DIBELS Next)

DIBELS 8th Edition
AimsWeb Plus
FastBridge
easyCBM

CORE Phonics Survey

Really Great Reading
Phonological
Awareness Survey

Acadience
Comprehension,
Fluency and Oral
Language Diagnostic

Acadience
(formerly DIBELS Next)

DIBELS 8th Edition
AimsWeb Plus
FastBridge
easyCBM

Summative
assessments, e.g. unit
tests, projects

and assignments

EQAO



https://www.ldatschool.ca/wp-content/uploads/2022/03/Cheat-Sheet-ENGLISH.pdf
https://www.ldatschool.ca/wp-content/uploads/2022/03/Cheat-Sheet-ENGLISH.pdf

Building a Foundational Reading Assessment System

@ Sample Elementary School
- ‘ K-5 Foundational Reading Assessment Plan

Students Data and

Assessment Purpose R mm— Assessor Frequency Reporting

Universal
Screening

Progress
Monitoring

Diagnostic

Mastery &
Outcome

Oregon Department of Education



https://docs.google.com/document/d/1oQj-b8JLEVGIRq-bnh5OgoZsXlVjBAGWg-zokSme18M/copy
https://docs.google.com/document/d/1oQj-b8JLEVGIRq-bnh5OgoZsXlVjBAGWg-zokSme18M/copy

e Researchers who have conducted studies on reading intervention estimate that if
strong prevention and intervention approaches were used, the percentage of
elementary students reading below a basic level could be reduced from 30-34% to
about 5% (Kilpatrick, 2015).

Early intervention should begin no later than the fall of kindergarten, build on
students’ strengths while addressing skill areas of concern as indicated by the
universal screening measures, and be presented with sufficient intensity based on
student need.

Early intervention should focus on developing phonemic awareness skills to the
advanced level, including how to orally blend and manipulate sounds to make words,
teaching letter-sound correspondences and how to use these skills to decode and
read words. These foundational skills are necessary for the development of reading
fluency and ultimately reading comprehension.




Best Practice for
Screening
and
Instructional Support

Oregon Department of Education

Districts continue universally
screening for reading

difficulties in grades 1-5 with
targeted screening occurring at
the secondary level.




Screening for reading difficulties should not end in kindergarten, but rather
is a process that should continue throughout a student’s school experience.

Although early intervention is the most effective way to prevent reading
difficulties, students with dyslexia and other reading difficulties can be
helped at any age.

Universal screening in grades 1-5 along with the use of targeted screening
in middle and high school is necessary to support student success across
the grade span and continuum of reading abilities.

Screening measures need to assess specific skills that are highly correlated

with broader measures of reading achievement in order to accurately

determine student risk status.




1st Grade

word identification

oral reading fluency and accuracy

mastery of typical kindergarten skills (e.g., phonological awareness, letter/sound correspondences,
rapid naming)

2nd-5th Grade

word and passage reading
oral reading fluency and accuracy
reading comprehension

Middle and High
School

Targeted Screening Process

Step 1: Review existing student data on attendance, grades, standardized test scores, and office
referrals.

Step 2: If concerns regarding student performance, screen for oral reading fluency, accuracy, and
reading comprehension.

Step 3: If a student scores below grade level on initial screeners of fluency and comprehension,
utilize informal diagnostic measures to assess performance on specific component reading skills
(i.e., real and nonsense word reading, spelling, and phonological awareness).

Source: National Center on Response to Intervention (January, 2013)




Best Practice for
Screening
and
Instructional Support

Oregon Department of Education

Districts use universal screening
as the first step in an iterative
process that incorporates
ongoing assessment and

monitoring to provide increasing
levels of support to students at
risk for reading difficulties,
including dyslexia.




Step 1: Complete Universal Screening

The universal screening process begins when students enter kindergarten in the fall.

Universal screeners provide schools with information about which students are at risk for
reading difficulties, including dyslexia, and which students are not at risk.

Universal screening data also provides schools with information regarding the health of
their core reading instruction. That is, how effective the core reading instruction (Tier 1)

is in promoting the development of key foundational reading skills with a particular
population of students.




Step 2: Provide Instructional Support for Students Who Show Risk on Initial
Screening and Monitor Progress

e Strong core reading instruction in Tier 1 will be critical to meet the needs of all students

and will provide a solid base for additional support provided to those students showing
the most risk.

All students who demonstrate risk should receive appropriate support.

Effective instruction focuses on responding to students’ needs while building on their
strengths.

Information from curriculum-embedded assessments as well as progress monitoring
measures aligned with the universal screening tool should be administered. Schools
should progress monitor in the skill areas that are being addressed in the intervention.




Step 3: Administer Informal Diagnhostic Measures and Collect Information of
Family History for Students Who Do Not Make Adequate Progress

 Administering informal diagnostic assessments that identify a student’s specific areas of strength and
instructional need will provide the information that is needed to further inform instruction.

Informal diagnostic assessment consists of completing a more in-depth skills development inventory on
a narrow skill area. By increasing the specificity of the measures in this step, school teams can gather
information to increase the intensity of the intervention.

If a student shows risk factors on the initial universal screening and does not make adequate progress
when provided with evidence-based Tier 2 reading support that has been implemented with fidelity,
districts are required to screen for a family history of reading difficulties (OAR 581-022-2445)

 The information collected through family history screening should be considered another indicator of
risk for dyslexia. It provides the school with more evidence that a student’s difficulties with reading may
not be due to lack of instruction. The information does not, however, have instructional implications.



https://oregon.public.law/rules/oar_581-022-2445

OAR 581-022-2445 Universal Screenings for Risk Factors of Dyslexia

(4) If a student shows risk factors for reading difficulties, including dyslexia, school districts must screen for a
family history of difficulty in learning to read.

(a) A student is determined to show risk factors for reading difficulty, including dyslexia, if:
(A) Based on test developer guidelines, the student shows risk on the universal screening test; and

(B) The student does not make adequate progress, as indicated by the progress monitoring measures
aligned with the universal screener, as the result of evidence-based reading intervention
provided in addition to regular core instruction.

Oregon Department of Education



https://oregon.public.law/rules/oar_581-022-2445

OAR 581-022-2445 Universal Screenings for Risk Factors of Dyslexia

(b) The screening for family history:

(A) Must be completed no later than the next universal screening period according to test developer
guidelines if a child continues to show risk on the universal screening test. Students who first
enroll in a public school in kindergarten or grade one at the final universal screening period of
the school year and show risk on the universal screening test will be screened for family history
of reading difficulties immediately following the universal screening;

(B) May be conducted verbally or in a written format;

(C) Will consist of asking a parent or guardian if an immediate biological family member has
experienced difficulty in learning to read, write or spell;

(D) Will include questions related to the student’s developmental history; and

(E) Will be completed and documented by the classroom teacher, data-review team member, or
designee of the team.

Oregon Department of Education



https://oregon.public.law/rules/oar_581-022-2445

Step 4: Intensify Instructional Support Based on Student-Level Assessment Data
and Monitor Progress

® Using the data collected from the informal diagnostic assessments, school teams provide
more intensive, individualized instructional support to those students who do not make
adequate progress despite strong core instruction and tier |l supports implemented with
fidelity.

Support may be intensified by providing more individualized instruction, increasing
instructional time, reducing group size, increasing engagement strategies, and/or addressing

a broader range of skill deficits




Step 5: Begin Individualized Problem Solving (IPS)/Data-Based Individualization
(DBI) to Adapt Intervention and Monitor Progress for Students Who Do Not

Make Adequate Progress

For the small percentage of students who do not make adequate progress after receiving
quality core instruction and Tier 2/3 interventions, schools should utilize a data-informed
problem solving approach to develop an individualized and more intensive plan of support.

This approach is often referred to as Individualized Problem Solving (IPS) or Data-based
Individualization (DBI; National Center on Intensive Intervention, 2013).

This data-informed approach involves collecting detailed information about the curriculum,
instruction, environment and learner characteristics to develop a comprehensive plan of

support.

A comprehensive evaluation for a specific learning disability in the area of reading, of which
dyslexia is one type, may be needed for those students who continue to experience

difficulties.




|dentification of students with characteristics of dyslexia and other reading
related difficulties is a process that incorporates multiple steps and sources
of information.

Universal screening for risk factors of reading difficulties, including dyslexia,
in kindergarten is a strong first step in a more comprehensive screening and
support system for all students that continues across the grade levels.

These five steps offer schools an iterative approach to provide instructional
support for those students who show risk of reading difficulty, monitor
student growth, and intensify instruction as needed.

The success of this model depends upon the provision of explicit, systematic,
evidence-based instruction provided across all tiers of support by qualified
educators.




Best Practice for
Screening
and
Instructional Support

Districts provide
evidence-based, explicit,
systematic reading
instruction across all tiers of
instructional support.
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OAR 581-002-1800 defines evidence-based as “instructional practices with a proven record of

success based on reliable, trustworthy, and valid evidence that when the practices are
implemented with fidelity, students can be expected to make adequate gains in reading
achievement.”

Explicit instruction refers to aspects of the delivery of lesson content. OAR 581-002-1800 defines

explicit instruction as “direct, face-to-face teaching that involves teacher explanation,
demonstration, and the provision of ongoing corrective feedback.

Systematic instruction refers to the lesson design. OAR 581-002-1800 defines systematic as “a

carefully planned sequence of instruction with lessons that build on previously taught information,

from simple to complex.”

Explicit, systematic, and code-based foundational reading instruction moves early readers and
writers along a continuum of skills in the areas of print concepts, phonological awareness, phonics
and word recognition, and fluency. These key areas are represented in the_Oregon English

Language Arts and Literacy Reading Foundational Skills Standards for students in grades K-5.



https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=251495
https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=251495
https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=251495
https://www.oregon.gov/ode/educator-resources/standards/ELA/Documents/1.Foundation%20Reading%20Skills%20Progression,%20K-5.pdf
https://www.oregon.gov/ode/educator-resources/standards/ELA/Documents/1.Foundation%20Reading%20Skills%20Progression,%20K-5.pdf

Districts can most effectively serve all students when universal screening and instructional
support is integrated within a larger multi-tiered system of supports (MTSS).

Tier 1: Instruction for ALL

All students receive evidence-based, standards-aligned core instruction that is differentiated to address individual
needs, and all students are screened three times a year to assess the efficacy of the core and to identify students
who need supplemental instruction in addition to the core.

Students identified as needing additional support are provided with supplemental, evidence-based, targeted,
skill-based small group instruction in addition to the core. Frequent progress monitoring is used to assess student
growth and guide instruction.

Tier 3: Intensified Instruction for FEW

Students who do not make adequate progress with Tier 2 support are provided with intensified, evidence-based
small group instruction (e.g., smaller group size, increased time, a more comprehensive intervention, etc.) and
frequent progress monitoring is used to assess skill growth and guide instruction. Tier 3 support is individualized
based on the individual student progress.




Tier 1: Instruction for ALL
What is our adopted curriculum?

What are our agreed-upon core enhancements?

Sample Elementary School
K-5 Tiered Reading Instructional Support Plan

What are our practices around core small group instruction? @

How do we measure the effectiveness of our core instruction?

(#) Minutes Daily (#) Minutes (FREQUENCY) (#) Minutes (FREQUENCY)

CORE Instruction Tier Il Supports Tier Il Supports
ALL Students SOME Students FEW Students
(Foundational Reading Instruction Protocol) (In addition to CORE) (In addition to CORE & Tier II)

W h a t i n te rve nt i O n C u r ri C u I u m i S u S e d ? ulum? at are our s%]sa;Z?;;Zf;?g;z:ﬁzzﬁzfﬂeg?Hmi!to How do we indiv]duali_ze and intensify support
Guiding &greed-upon core enhancements? akare we know which students are in need of core an 5. Who contlnuestczhstrugg\e despite

. our practice. all group . A .
Questions instruction? A tion? How are ups |

rver I gro
W h at S ki I I S a re ta rgete d by t h e C u r ri C u I u m ? of our core il ion? Z;f’z:;g::n:soswocf!g:ein?eﬁzzﬁgz the effenctiveness of in}z/ii.vidualized supports?
.

How do we know which students are in need of intervention?

How are instructional groups formed?

How do we measure the effectiveness of our interventions?

Tier 3: Intensified Instruction for FEW
How do we individualize and intensify support for students

who continue to struggle despite core and Tier Il supports
that have been implemented with fidelity?

How do we measure the effectiveness of individualized
supports?



https://docs.google.com/document/d/1QFTPGZpPAU6fx-A-fUJaSJIPo-pPYoq9iw5DNicWa5k/copy
https://docs.google.com/document/d/1QFTPGZpPAU6fx-A-fUJaSJIPo-pPYoq9iw5DNicWa5k/copy

Best Practice for
Screening

and
Instructional Support Districts ensure that qualified

individuals provide appropriate

instruction across multiple tiers
of support.
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The Knowledge and Practice Standards for Teachers of Reading reflect the current state of scientific
research and define the knowledge and skills needed by all teachers of reading to teach students to
read proficiently. These standards outline the content knowledge needed to teach the essential
reading and writing skills and include strategies for teaching students in general education as well as in

intervention settings (International Dyslexia Association, 2018, March).

Licensed, practicing teachers can continue to learn these critical skills through ongoing, high-quality
professional development opportunities.

Professional learning should focus on developing the knowledge and expertise of teachers to allow
them to make well-informed instructional decisions based on information collected from continuous
assessment that includes a combination of screening, progress monitoring, informal diagnostic
assessments, and observation.

To improve reading outcomes, districts must also address the preparation of administrators.
Administrators can be most effective as instructional leaders who are capable of leading systemic
change efforts if they possess knowledge of best instructional practices in literacy.



https://app.box.com/s/21gdk2k1p3bnagdfz1xy0v98j5ytl1wk

OAR 581-022-2445 Universal Screenings for Risk Factors of Dyslexia

School districts must universally screen for risk factors of dyslexia in kindergarten, and first grade for students who
first enroll in public school in Oregon for first grade.

The universal screening tool must be on the Department approved list.

Kindergarten students must be screened, according to test developer guidelines, in the areas of phonological
awareness, letter-sound correspondences, and rapid naming.

First grade students must be screened, according to test developer guidelines, in the areas of phonological
awareness, letter-sound correspondences, rapid naming, word or pseudo word reading fluency, and oral reading
fluency.

Students who demonstrate risk, based on test developer guidelines, should be provided with evidence-based
intervention in addition to core instruction.

Students’ progress should be monitored using progress monitoring measures aligned with the universal screener.

If a student shows risk factors for reading difficulties, including dyslexia, school districts must screen for a family
history of difficulty in learning to read

Oregon Department of Education



https://oregon.public.law/rules/oar_581-022-2445
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveduniversalscreeners.pdf

Resources

Oregon Administrative Rules Related to Dyslexia

OAR 581-002-1800 - Dyslexia-Related Training: Definitions

OAR 581-002-1805 - Annual List of Dyslexia-Related Training Opportunities

OAR 581-002-1810 - Waiver from Teacher Training Requirements

OAR 581-002-1815 Universal Screening for Risk Factors of Dyslexia: Definitions

OAR 581-002-1820 List of Approved Universal Screeners for Risk Factors of Dyslexia

OAR 581-002-1825 Waiver for Universal Screening of Risk Factors of Dyslexia in a Student’s Native Language Other Than English
OAR 581-022-2440 - Teacher Training Related to Dyslexia (Division 22 Standard)

OAR 581-022-2445 - Universal Screenings for Risk Factors of Dyslexia (Division 22 Standard)

ODE Guidance
ODE List of Approved Dyslexia-Related Training Opportunities

ODE List of Approved Universal Screeners for Risk Factors of Dyslexia

Oregon’s English Language Arts and Literacy Standards (K-12)
Oregon English Language Arts and Literacy Reading Foundational Skills Standards

Best Practices for Screening Students for Risk Factors of Dyslexia and Providing Instructional Support (ODE Guidance Document)

The Right Assessment for the Right Purpose

Oregon Department of Education



https://oregon.public.law/rules/oar_581-002-1800
https://oregon.public.law/rules/oar_581-002-1805
https://oregon.public.law/rules/oar_581-002-1810
https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=291247
https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=291248
https://oregon.public.law/rules/oar_581-002-1825
https://oregon.public.law/rules/oar_581-022-2440
https://oregon.public.law/rules/oar_581-022-2445
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveddyslexiatrainings.pdf
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/approveduniversalscreeners.pdf
https://www.oregon.gov/ode/educator-resources/standards/ELA/Pages/ELAStandards.aspx
https://www.oregon.gov/ode/educator-resources/standards/ELA/Documents/1.Foundation%20Reading%20Skills%20Progression,%20K-5.pdf
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Documents/guidanceonscreening.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/RightAssessmentRightPurpose.pdf

Resources

Resources to Support Professional Learning

IDA Knowledge and Practice Standards for Teachers of Reading
Science of Reading Training Modules (Templates) | ORTIi
Elementary MTSS-R Foundations Facilitation Guide | ORTIi

Resources to Support Communication, Dialogue, and Planning
K-5 Tiered Reading Instructional Support Plan (Template)

K-5 Foundational Reading Instruction Protocol (Template)

K-5 Foundational Reading Assessment Plan (Template)

Breaking Down the DBI Process: Questions and Considerations | NCII

Intensifying Literacy Instruction - Essential Practices National Version

Literacy Sample Lessons to Support Intensifying Intervention | NCII

Improving K-3 Literacy Instruction for Students with Learning Differences

The Science of Reading: Defining Movement - A preamble by Dr. Tracy Weeden (Video)

Oregon Department of Education



https://app.box.com/s/21gdk2k1p3bnagdfz1xy0v98j5ytl1wk
https://sites.google.com/ttsd.k12.or.us/thescienceofreading/mtss-r-modules-overview
https://docs.google.com/document/d/1aRnVUJB6bWBToo-e4uQg0wMlzWw90iOT0qiaKiI3UHw/edit
https://docs.google.com/document/d/1QFTPGZpPAU6fx-A-fUJaSJIPo-pPYoq9iw5DNicWa5k/copy
https://docs.google.com/document/d/1R9CTTyKMMClqAqkh9CGlkIl5yQZGGiZWnM3rJu-pKLQ/copy
https://docs.google.com/document/d/1QFTPGZpPAU6fx-A-fUJaSJIPo-pPYoq9iw5DNicWa5k/copy
https://intensiveintervention.org/sites/default/files/NCII-placemat-508.pdf
https://intensiveintervention.org/sites/default/files/Intensifying_Literacy_Instruction_Essential_Practices.pdf
https://intensiveintervention.org/implementation-intervention/literacy-lessons
https://oakfnd.org/wp-content/uploads/2020/05/Oak-Ed-First-Early-Literacy-Landscape-Scan-Final.pdf
https://youtu.be/70sAvpUFHGw

We Want to Hear From You!

Email your input on the K-5 Literacy
Framework revision:

k5.literacy@ode.oregon.gov

Complete this survey about the K-5 Literacy
Framework revision:

https://app.smartsheet.com/b/form/4bb345
9¢c729f4c3da881b1d80ed4d353e

@ ,I:.IIE;E;;,:;::Z'E



mailto:k5.literacy@ode.oregon.gov
https://app.smartsheet.com/b/form/4bb3459c729f4c3da881b1d80e4d353e
https://app.smartsheet.com/b/form/4bb3459c729f4c3da881b1d80e4d353e

Questions, Concerns, Clarifications?

Oregon Department of Education

Sarah Thorud
Oregon Department of Education
Early Language and Literacy Intervention Specialist

Sarah.Thorud@ode.oregon.gov

ODE's Dyslexia Page



mailto:sarah.thorud@ode.state.or.us
https://www.oregon.gov/ode/students-and-family/SpecialEducation/RegPrograms_BestPractice/Pages/Dyslexia.aspx
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