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3 b

Emily Barrett  School Psychologist
Behavioral Specialist

Ellen Baltus School Social Worker/Counselor &

Annie Schlegel Instructional Assistant, Wolf Den
Social Work Intern

Matt Hanset Instructional Assistant, Behavior

Cathy Lehmann Principal




MindUP ™ Breathing Script (3 x day apx. 3 min)

"Sit down in a comfortable position.

| am going to invite you to be present in the moment. You might like to close your eyes. If
you are not comfortable closing your eyes, please look down at your palms to be respectful of
others in the room.

When you hear the chime, listen to the sound as long as you can.

Ring chime... (wait approx. 15 seconds)

Bring your attention to your breath. (Wait 15 — 30 seconds)

If your mind wanders, that’s ok, just bring your focus back to your breath. (Wait 15 — 30
seconds)

Feel your tummy rising and falling. (Wait 15 — 30 seconds)

When you hear the chime again, listen as long as you can. When you can’t hear the sound
any longer, slowly, gently open your eyes and look to the front of the room (Ring chime and

wait for the sound to finisha. " 2



Mindfulness:

The practice of being aware of what's happening
or what you're experiencing in the present
moment. It's being here and now with kindness
and without judgment.




SCHOOL PROFILE STUDENTS
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Percent of students with all required vaccines: 94

Percent of students without all required vaccines: 6
(This value includes students with medical exemptions, nonmedical exemptions, no immunization records, or up-fo-date but incomplede immunization records. )
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Our Path: Compassionate School

Learning to Trust

Trauma Informed Practices
Mind Up

Mindful Practices

Refine “Behavior Team” to
“Support Team”
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Trauma Informed Practices: ACE study results
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Children with higher ACE scores (a greater number of traumatic events) are:

2 2 times more likely to fail a grade

Score lower on standardized test

Have more expressive or receptive language difficulties
Suspended or expelled more often

Are designated to special education more often




Resiliency and A.R.C.

When looking at research on resiliency, three factors were Sl
common with children who developed competence despite poverty, chronlc stress,
domestic violence, abuse or other high risk contexts. These ARC factors were:

1. BUILDING SECURE ATTACHMENTS

2. ENHANCING SELF REGULATORY CAPACITIES

3. INCREASING COMPETENCIES ACROSS MULTIPLE DOMAINS

15



A.R.C. Framework Resources

'l"rmting
Traumatic Stress
in Children

and Adolescents
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Supporting and Educating
Traumatized Students

http://arcframework.org/

Blaustein, M. & Kinniburgh, K. (2010). Treating traumatic stress in children and
adolescents: How to foster resilience through attachment, self-requlation, and
competency. New York: Guilford Press.

Blaustein, M. (2012). Introduction to childhood trauma and a framework for

intervention. In E. Rossen & R. Hull (Eds.),Supporting and Educating Traumatized
Children: A Guide for Educators and Professionals. Oxford University Press.




A.R.C. Resiliency Factors at Whitcomb

Attachment: Promoting positive secure relationships

Staff support: Student support:
- Staff trauma trainings - Morning meetings
- Book Study-Reaching and Teaching - Mentor programs
Children Who Hurt - Pathways for family engagement
- Teacher meetings with school social - Check-in/check-out _
worker/school psychologist - School based therapist

- Weekly meetings with 1As - Wolf Den 17
|



Check in,
Check Out

X

Check In Check Out =
- To build “Tier 2" behavioral interventions, we began

Check In Check Out two years ago.

- Check in Check Out is a structured intervention where students meet with a
designated adult at the beginning and end of their day. They have a daily tracker
that their teacher fills out throughout the day. They are working toward a goal,
and also getting frequent feedback and positive communication from adults in
the school.

- Throughout the 2015-2016 school year:

- Mr. Matt worked with 23 students (usually around 15 at a time)
6 students were exited for consistently meeting their goals :)

- 3 students were exited for needing a higher level of care (more intense plan
or sped referral)

- Currently, Mr. Matt works with about 15 students 18
]
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Community Members

SPED Team Classroom & Specials
Teachers
Recess & s
Recess |As ? Eb
After School Staff Student . SRR
S Wolf Den & Counseling
Jf LN Staff
ix Mr. Matt
Support Team & Admin Bus Drivers

Family 19




Check In Check Out Dalily Tracker

Name Date Teacher

Whitcomb Elementary

“ Check-In Check-Out Program
h d Daily Tracker

2 = Awesome (| demonstrated the appfopriate behavior independently!)
1= Good (I demonstrated the appropriate behavior with 1-2 adult prompts)
0 = Needs Improvement (I needed more than 2 adult prompts to make a good

choice)
Setting: Setting: Setting: Setting: Setting: Setting: Setting:
Be 2 1 012 1 012 1 0|12 1 02 1 0|2 1 0]2 1 0
Respectful
Be 2 1 0|2 1 012 1 02 1 0|2 1 0]2 1 0|2 1 0
10B); Responsible
Be Safe 210210210210210210210
Check-out: Yes No Daily Goal:
Points earned/possible points /42 20



Sample Students (one exited, one continues to

need CICQO support)

Daily Points
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A.R.C. Resiliency Factors at Whitcomb

Regulation: Managing attention, behaviors, and emotions

FIGHT FLIGHT cani2la!  FREEZE

Staff Support: Student Support:
- Teach staff appropriate response to - Soft start
dysregulated students - Mind up curriculum
- Self care - Wolf Den
- Help staff identify personal triggers - Zones of Regulation
- Support staff in modeling and - School based therapist
teaching regulation skills. - Pause Area in every

classroom. 29
]



Wolf Den: Tier 2 Intervention

Response to traumatic triggered & problematic behaviors for students who
experience emotional & behavioral dysregulation

Regulation Space for Students
o Short Term: Provide space for students who are experiencing dysregulation
o Long Term: Build skills for youth to regulate emotional experiences related to trauma

Adheres to seclusion & restraint laws in Oregon

Integration of Trauma Informed Practices (aligns with ARC framework)

o Attachment:
m  Opportunity for positive attachment with adult who attunes to students
m Consistent response to behaviors

o Regulation:
m Alternative to punishment for student responses to trauma
m  Opportunity to self regulate through multiple pathways

o Competency:
m Teaching regulation skills 23



Wolf Den: Set Up

e Researched based sensory and problem solving stations to assist in
emotional and behavioral regulation
e Stations: Tactile, Activity, Body Movement, Breathing, & Problem Solving

e Staffing:
o Instructional assistants
o Counselor
o Social Work Interns
o Behavioral Specialist
o  Community Partner: Out of School Time



Supplies







Wolf Den: Processes

e School wide:

o Pre-teach regulation strategies
o Pre-teach Wolf Den routines & expectations

Guidelines around behavior

Wolf Den Passes: student choice, teacher choice, problem solving
Timers

Check-in & Check-out

Data collection & analysis
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Time Visited

Wolf Den: Data
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The Wolf Den has added value to our school. (22 responses)
Wolf Den: Data :

15

e \What we notice: 10
o Fewer “runners’ 5 4(17.4%)
. . q 5 P 1(4.3%)
o Fewer overall behaviors in the office G o g

1 2 3 4 5

e \What people are saying
o “Students don’t feel punished when they go”
o “Good for kids who just need adult check in, instead of receiving negative attention”

e Tiered Data
o Over 1,600 individual visits
o Tier 2: approximately 150 students (33%)
o Tier 3: 36 students visited 10x or more (8%)
o Interventions based on Wolf Den Data
m SPED Groups
m Counseling Groups: Social Skills or Family Groups
m  Goals of decreasing Wolf Den time & increasing competencies 99



A.R.C. Resiliency Factors at Whitcomb

Competence developmental competencies, identity, problem-solving and
. decision making sKkills

Student Supg

- Growth mindset- All children can succeed

- Direct instruction of goal setting and problem solving skills in and out of
classroom

- We provide opportunities for students to show a wide range of competency in
and outside of traditional academic skills: music, mentoring, after school
programming, art, access to role models with similar competencies

30



Mind Up

e This school year, we started using the “Mind Up” curriculum in every classroom.

e Key components of Mind Up:
o 15 bi-weekly lessons, prepared by school psychologist and taught by classroom teachers.
Each lesson offers strategies for helping students focus their attention, improve their
self-regulation skills, build resilience to stress, and develop a positive mind-set in both school
and life. Team provides materials for teachers as well.
o Daily Brain Breaks, used in each classroom between 1-3 times per day. The brain break
includes a chime and a short guided breathing practice for students.

MINDUP ‘ | ~MINDUPcsscns |
“MINDUP e




Sequence of

Lessons

S0 "'{-:"‘3. Lot Whitcomb
~
VNG Mind Up Tuesdays
2016-17
Tams Py Dt
Limit 1 Getting Focused
Lissan 1 Brain Resporsk 2h Sl
Lessen 2 Mirafd Awareness kL 1004
Les=zon 3 QORE Proctice 42 10718
| Uit 2 Eenses
Lesson 4 Mirdfd Listening ag 1.1
Leston 5 Mirgful Sexing & s
Legson & Mirgful Smeling Sh 2%
Lesson & Mirdfdl Tosting ] 12113
Lessen B Mirsiful Mavement &4 108G
Lesson & Mindful Mevement 11 E s
| Wit 3 It's All Absut Attitude
Legson 10 Fersgestive Toking e | a7
I Legson 11 Sheading Opfimism Hi 2428
Lessan 12 Azprecisting Hapgy Experiences e |34
| Limit 4 Taking Action Mircfuly
Lesson 13 Expreiging Grotifude 41
Lesson 14 Ferforming Acts of Eirdness 134 | 4425
Lesson 15 Toking Mindful Acticn in the Werld ] 5
Make Up If Meeded 523
NMake Up If hleeded [
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Sample Slides from Lessons

The Prefrontal Cortex: The Thinking Brain

When you are feeling calm and safe, the Prefrontal Cortex is the part of your brain
that helps you make smart choices! It helps you solve math problems, make
decisions, pay attention in class, and solve problems with friends.

Prefrontal conex

Vocabulary Review!

Prefrontal Cortex: Makes you think!!

Hippocampus: Stores your feelings and memories!!
Amygdala: Tells you how to react FAST!!




: . i Neuroplasticity
What is a Mindful Decision??

Mindful Decision:

Neurons are nerve cells in your brain that carry

messages and help you react to things. Neurons
grow stronger when you practice “The Core
Practice.” That’s called Neuroplastieity.

You try a new food and decide whether you like it.

Unmindful Decision:

You SEE a new food and decide you don’t like it.

newrgtransmiters

Belly Breathing What is Mindful Listening?

One great way to relax our bodies and minds is to lie on our backs and breathe. Put Mindful Listgning helps us choose which sounds to focus our
an object on your belly and wateh it rise and fall as you inhale and exhale. : ;
attention on and helps us hear other people’s words.




Lessons Include
Interactive Activities

Science Experiment with Mindful Seeing

Wateh drops of food eoloring go into water. Desecribe what you see.

Tasting Activity!

- Hold the morsel of food in your hand
- What does it smell like?
- Does it remind you of anything?

- Gently put it in your mouth but do not eat it!
- Can you taste anything?
- How does it feel on your tongue?
- Is your mouth watering?

- Very slowly bite down and notice how it tastes and feels

Guess That Sound!

Listen mindfully to the sounds your teacher makes and guess what
they arel
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Brain Breaks

Used multiple times per day- usually after recesses, lunch, and/or transitions- to
help students and teachers calm their bodies and minds.

Also used during resource room groups and by music/PE/library teachers




Making it Happen
Look for People who can, then find a way to fund

Behavioral Instructional Assistant - Gen Ed

Behavioral Specialist .5 - Title |

Wolf Den Support - Social Worker Interns, counselor, psychologist, Instructional
Assistants

MindUp - District & Title |
Visit succesful programs - Marysville & Gladstone

Look for People who Can and find a way to fund N



What We Learned

You can bumble around

It's about relationships
Mindfulness is a game changer
It's not just about the kids; it's about staff's perception of what’s important,
what’s behind behaviors, how to take care of self, & how that affects teaching
e \We addtime

“Give yourself the gift of doing just one thing.”
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Questions
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Implementation Practices

Paradigms:

Trauma Informed Practices
Restorative Justice

Family Engagement

PBIS

Developmental Discipline
Learning to Trust

Curriculum:

Second Steps

Zones of Regulation
Mind Up

Yoga Calm

Kelso Problem Solving

Youth Expectation Setting:

Rules
Consequences

Systems:

Staffing: Instructional assistant for behavior support

Pause area in classrooms

Soft Start (breakfast in the classroom)

Wolf Den

Staff Support with Vicarious Trauma (1:1 regular meetings with
counseling team)

Social Emotional Learning & Support Team

Morning Meeting

Staff: Book Study (Reaching & Teaching Children who Hurt; Learning to
Trust)

Interventions:

Counseling Groups

Parent Meetings

Collaborative Problems Solving
Recovery Rooms

Behavior Contracts

Check in Check out

Wolf Den

Staff Yoga

40
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