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BILINGUAL EDUCATION – OPPORTUNITIES

As the USA becomes more diverse in the 21st century and it is impacted by
global economies, “language diversity should become increasingly appreciated
and bilingualism-biliteracy more widely embraced” Fitzgerald, 2000.

DEMOGRAPHICS - RELEVANCE
OREGON IN NUMBERS
56,770 ELs (2012-2013)
10% of total enrollment
76% of ELs speak Spanish

75% of ELs are in K-5
70 schools in Oregon offer
instructional support in L1
114 ESOL/Bilingual + Reading
Endorsed Teachers
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Bilingual Reading Specialists

COLLABORATION WITH TEACHERS
I really relied on my colleagues. I asked for a lot of help. I
went down to primary people and asked them for help
because I figured maybe they could help give me clues about
how to help this little boy. (S, Interview #1)
For instance, a fourth grade teacher might have one student
that is reading at a level of first grade or barely started to
read yet and don’t know what to do. Then I try to support
them by getting them the right books to use with those kids
and showing them dif ferent things that they could use, like
letter charts. (M, Interview #3)

COLLABORATION WITH PARENTS
It is really important to have parents reading to the kids, so I've
always emphasized that. I have found that has been one of the
most successful things for me, to have parents that read to the
kids… I try to write the reasons why and that they [students] will
be checking out books and they get to bring one home every
night and you [parents] can read it to them. (M, Interview #2)
The other reason why I want to involve parents is because I want
them to work at the same level as the teachers because a lot of
our parents are afraid, they are ashamed and they don’t know
how to get involved. So, I feel like a bridge between parents and
school. I feel that is my work here…I feel I am a communication
bridge and I also have to inform parents not only about their
responsibilities but also about their rights, because they don’t
know and they don’t dare to ask. (G, Interview #1)
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PD NOT FOCUSED ON SPANISH
And there were classes that she [literacy consultant] came and
modeled. And I told her that I wanted her to come model in my
class and tell me how to. “Well I can’t” That is what I want to
know! I don’t just want to be told how to do it. How am I going to
do it with the kids who speak Spanish? How am I going to do it
with those who are learning Spanish? (G, Interview #2)
I've heard other bilingual reading specialists say this before, is
that we could have more PD around really how you teach literacy,
reading in Spanish. Most of us have been primary teachers of
Spanish. We just do what we think is the best thing to do. We
read literature to try and get ideas about how to help them
[students]. We use bits and pieces of some programs that we
find that are helpful, like Estrellita, for example. But really, none
of us learned how to teach exactly just Spanish, like how do you
teach Spanish reading. We have never really learned that. (S,
Interview #2)

PROGRAM ISSUES: TIME & RESOURCES
I felt that we had short time to establish a strong [Spanish]
language. In other words we had to elevate it, always having
high expectations for them [Hispanic students] because soon,
soon, their language was going to reduce in percentage during
the day; in third grade is 50/50. In part, that is why…we
always ask more from the Hispanic [student]. (D, Interview
#3)

PROGRAM ISSUES: TIME & RESOURCES
The fact that we teach Spanish in a language where we are
immersed in English is not always easy because we were not
finding good materials. And we had to create them. But the fact
that we had to create them made them also more authentic.
They have been more authentic and we can create them with the
students. For instance, the Language Experience [Approach] is
very easy. We have everything there and it comes from the kids
and we don’t need much. (D, Interview #3)
In Spanish, many publishers use the ideas of English of what
word work should be in Spanish. They have word work in here,
but what they did for their word work, is they took the English
ideas of what word work should be and they just translated it
kind of into Spanish and then they tried to find words that would
need--to me it looks like they have made the transfer into
Spanish, thinking of the ways we teach English. Whereas
teaching Spanish, you might want to change some more things,
make some changes. (M, Interview #3)

ADDITIVE VIEWS OF BILINGUALISM
My daughter, [name] is in 5th grade. She is reading at the 9th
grade level in Spanish. I'm really proud. I know, she is
qualified for TAG because of that, partly. And my 2nd grader is
reading at about a 3rd grade level right now… She is one level
above where she should be and in English she is a year ahead.
Bi-literacy works is my statement. (S, Interview #2)
They all have the right to learn, they have the right to learn in
their language and the children who don’t speak the language
have all the right to learn it. All countries in the world speak
more than one language, except here almost. Then it is a
need, it is a reality and a right for all the students. (G,
Interview #3)
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ENGAGING STUDENTS TO READ
You have to be ver y resourceful because sometimes we don’t have all
the means. It has to be fun and enjoyable for the kids. It has to be a
fun teacher for these kids are frustrated. They know they are not as
capable as the other kids, they have been identified, and their selfimage is low. So we have to raise their self-image, show them that they
can and use positive reinforcement always. Be joyful, have the capacity
to celebrate each ef for t they make. Anything to celebrate because for
them it is great, and it is true that it is great in that moment and we
have to celebrate those moments. (D, Inter view #3)
As they progress and get out of the baby reader stage, they star t to be
able to read books that don't have patterns and stuf f. It is exciting to
watch them get to funny par ts and they star t to understand that it is
supposed to be funny and you are supposed to laugh. They are just so
cute because they are tr ying so hard to read it. And then they, ha, ha,
that was funny. I love, love, love to watch them get to that point. It is
fun. I really enjoy watching that happen and being a par t of it. (S,
Inter view #3)

MOTIVATING STUDENTS TO READ
I try to set up a goal with them. The first day they come here we
set up the goal. OK. What do you want [to accomplish]? Then
they write their name, who is their teacher, in which grade they
are and what is their goal. So it is to read well, says this one.
Alonso is in first grade and wants to be a equequeco [reads the
student writing]. Librarian. Is one that has to do with this little
books.” (D, Interview #2)
It is so exciting when they finally have that independence. When
they are first learning, they are just constantly [pause] they will
read a word and then look at me, and then read a word and look
at me, and then read a word and look at me and read a word and
look at me. It is like, you can do this. Just stay focused on the
text. Then once they get it, it is a different degree of, Look at
me, teacher, look at me, because they are like, oh, my gosh, I
can read! Look at me! (S, Interview #3)
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