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Setting the Stage

The Observation: Use your senses
“The Hissing Cockroaches of Madagascar”

o How did you feel at the beginning of the
sessione Were you uncomfortable?¢

o Did you understand what you were being
asked to do?

o What prior knowledge was assumede

o How would you rate the difficulty of the
vocabulary?

o What level of ELD student do you think could
reasonably complete this observation lab?
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The Lau Decision

rare1 © TOIS 1974 Supreme
Court decision
places the
responsibility to
educate ELL’s
regardless of English
ability firmly on the
school district

Source: Historical Photograph Collection of San Francisco Public Library's San Francisco
History Center.




David

Douglas High School

o More than 40% of
students have been
or currently are
served by our ELD
program.

o 48 different
languages are
spoken




Home Language Break Down
David Douglas High School
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The top 10 Home Languages in the I
David Douglas District




Number of ESL students by
Level

o Level 1=35
o Level 2=42
o Level 3=61
o Level 4=63
o Level 5=47

o Total number of DDHS Students =2939
o Total number of HS ESL Students=248 (8%)




Language Acquisition

oThe #1 factorin A
sfudent’s success with
second language
acquisition is literacy in
the first language.




How long does it take for secondary
students to learn Englishe

o All known research confirms that it takes
5-7 years to become literate in a new
language- that's the best case scenario.

o For students who are not literate in a first
language, and/or those who have
experienced frauma, it is more likely 7-10
years!*

*Krashen, et.al.




Types of English Language Learners

o Literate students possess an education and can read and
write.

o Preliterate students speak a language whose written form
IS rare or does not exist

o Non-literate students (formerly illiterate)speak a language
that has a written form, but they have not learned to read
or write it themselves.

o Semi-literate students have some formal education and
are able to read and write at an elementary level (usually
up to grade 4 reading level)

R /4




Who are David Douglas High
School ELL's¢

o Benis 16, literate and educated in his first language.
He entered DDHS as a level 1. Within one year, he
was able to move to level 3. He will graduate on

time. |

o Jasmine is 16. She is somewhat literate in her first
language. She has been in refugee camps for 3
years. She entered DDHS as a level 1. Within one year,
she is a very low level 2. She will need at least five

years in order to graduate.

o Rose is 16. She has never been to school and is pre-
iterate. She has been in level 1 for three years.




The ESL Program at David Douglas High School

Level 1 Level 2 Level 3 Level 4 Level 5
ELD ELD ELD ELD ELD
Vocabulary Grammar/Writing | ELD 3 ELD 4 ELD S5
Grammar Reading SILang Arts 3 | SI Lang Arts 4
Reading Language Lab
Lagguage Lab

Academic SI Health

Language SI US History (9-12)

SI Digital Literacy English 1
SI Global Studies (10-12) English 2
L
Legend:

1. The classes in italics are ELD specific classes for the exception of

SI Language Arts 3 and 4 which are core classes.
2. The classes that aren’t in italics are core content classes taught

by ESL teachers for ELL students.

/N




Example of a Level 2 Student Schedule

SectionID Course

010082492-1| Academic
Language:

2p 2 S2 010082322-1|ELD 2

3K] 3 S2 010082222-1 ELD 2
Reading B
14 4 S2 05154122-05 General
Art 1

15 5 S2 10001S98-01| Sl Digital
Literacy
16 6 S2 02072R22-15 Geometry
B

7 7 S2 08003192-11 | Individual
Lifetime
Rec: Sem
2

18 8 S2 010082122-2 ELD 2
Grammar
B




Example of a Level 3 Student Schedule

Section ID Course

Title

1K 1 S2 03051R22-01| Biology B

{2 2 S2 01001S322-1| SI
Language
Arts 3 B

13 3 S2 01001U22-05| English 1
B

14 4 S2 08051S22-01| S| Health
B

15 5 S2 02072R22-14| Geometry
B

16 6 S2 05001192-01 | Hip Hop
Sem 2

7 7 S2 010083122-3|ELD 3

.18 8 S2 04101S22-03|SI US
History B




Research shows
that language and
iteracy are much
harder to acquire
after the age of
12.*

* Dulay, Ellis, McKay, et.al.
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Why Is secondary instruction of ELL’s
different from elementarye

o High school classes
are taught for credit.

o When students fail,
they must retake the
entire class OR
complete credit
retrieval, an after
school computer
based program.




3@ grade science assignment example

Science THE LIFE CYCLE OF
A PEANUT PLANT

In spite of its name, the peanut is not a nut. It is a legume. Beans, peas, and lentils are other types

of legumes. Learn about the life cycle of the peanut through the activities below.

Use a word from the word bank to complete each sentence. Then number the sentences in

the order of the life cycle that the peanut goes through.

— Little

lower parts of the plants.

grow on the

— The peanuts grow inside a
under the ground.

— Whenthe

die, a special stem

grows down from each flower.

___ Thisstemiscalleda

— Farmers plant peanut

inlong rows.

WORD BANK
pod peg
flowers seeds

petals

Use this box to draw a picture of a
peanut plant. Show and label as
many parts as you can.

Science THE LIFE CYCLEOF =
A PEANUT PLANT &

In spite of its name, the peanut is not a nut. It is a legume. Beans, peas, and lentils are other types

of legumes. Learn about the life cycle of the peanut through the activities below.

Use a word from the word bank to complete each sentence. Then number the sentences in
the order of the life cycle that the peanut goes through.

2 |y Pevals

lower parts of the plants.

grow on the %

— The peanuts grow inside a pod

under the ground.

i When the flowers

die, a special stem

grows down from each flower.

_4 This stem is called a P2

1

—— Farmers plant peanut seeds

inlong rows.

WORD BANK
pod peg
flowers seeds

petals

Use this box to draw a picture of a
peanut plant. Show and label as
many parts as you can.




High School science assignment example

DDHS Lab FormatT DDHS Lab Formats '
. -
Title not to be boring)™ VUL -Analysis:®

L Problem: "
“# What arc youtrying o find vef? - There may be meee than vee. - Include peinciples icamed in slae that apply. 1
n

11 Background Information: "

“# Lint FIVE <hangn you know about the subject before making -your hypothew 1
n

~# Write paragrapks using complete sentences that inchedex the following:

First-Paragraph=

a.Wasyour hypothesis voerect? 01

b, {dag your resckavevidence, explan why your hypotherin-was vorrect oe not veeroct and -what yous:
reaulty indicate? fe wpecific and giveexamples. M

HL-H: 1l c.'Provideaponible explanation fordbe rowlts you found. {Why did what youwoe dappen?)
2. “#Whatix your explanation-of the problem?- State your hypothess with-an-If-then statemese -0 n
e Jthen: MeAxn, “1f this happens, then this will be the reault™ M

b+ Explain why yos think w0 why youthizk this will hppcu n
n

ariables: 7
TEN variables that mustdecortrolled in by dab 0
n
V. Materials:©
Linst the materizke you will need, indsgusting detail
n

VL. -Procedure: "
Write step-by-step directions foe bow you planodoboth the vontrol 2nd the expermesnt. {Lat atepa)- Semmarize dhe-
stepa taken, with peecision, o that vomeone who Baxnot performed this 1ab havabwolutely no geestioas shout “how
much"™and *how.™ {f 2 mixture was beated give the temperature. M

n

Second Paragrapk®

a.Discuseyour experimental urcertainty. - Remember, this i not a5t ofall the things that COULD have*
gone badly but, rather, 2 discusvion ofall of the vbvicus-arcas that xreated wncertainty ax to the zocuracy of
your data. -1

b.*How vould EACH of yassaosanof experimental uncertainty dave influenced your rescle, it 2170

c.flow vould you have improved yourexpermest, such as, bat notlimited 10, the vedening of your precedure,
thedetail included inyour procedure, wee-and quality of the vquipment, the phearing ofyour hypothesis, *
sdezafying ofvarizkle v voatrol, 2nd the accuracy of your data ¥

n

Third Paragraph=
a.Give 3t {eavt two examples of where the ideaoe ideas found = thin {zb 2re veon in everyday fife. 1

- Ay . )
VIL-Results: © - b.*Qiveatdeast vee example vfhow thislab couldicad 4o related expenmentation.
All drawings, rapes {if applicablc), ob Sony, dats tablex, xalculations, and graphaall go inthax- -
- section. Labeling and neatuess are wasential in this secticn. 11 **Stay away from wsing personal pronouns vech as “I7, “You" a2d “We" becasee it detracts from the
. . . p-f—bn-lh- ofthe write up. -Please remember that-whes vemmariziog deovo vimply. “The simplest
OBSERVATIONS - Obacrvations-are g Fwhat i g durning the - L2 2 and hegetechnical Jonre mostly uesdda convey:
course of the experiment.: fnnpln nfpcnﬁl:v&unzhmmrlqﬂm xolor, vdee, formaticn shallow ﬁn'lh(ll uulh.'w.rd-. Won't try1o-fake what you de nat-know). Tl
ofa precipatate, eecaping gax {from the exp zot the 1),
differences, pressure changes, or changes in volobality. O&avwnunimuldbemplbdnudn o
the heading “Obwervations” w0 that the reader knows what you-are trying to do. M
n IX.-Questions =

DATA: {tsximportast that the data vollocted during the experiment be properly identified, and that vosrect -
numerical valucs wnd unitearcwacd Al numerical data-will be placed-in a neat and gleosd data

Arawer-any aed all questions that may e axsociated with this 12b. 1

n
table. -All rolumns and rows-will be {abcled M w
n
GRAPHING OF EXPERIMENTAL DATA: Graphing the roults of an experi involving two bl
helpa make the relaticaship betwoen the two vaniables more vbvious.  flerc-are somewmple rules: M X.-Reflection™
n n

a.fach-wsquare vnagraph-inegeal %o the werigned guantity {1 gram, 123 ditees, 55 days, wic. ), but -
fhencale va rither 33ga may be thanped-if the graph ix too compact o needs 4o expand. - The*
larger the graph, within reasom, the better the graph. -Ax the teacher-getvolder, hiveyenight
comtizucs to Seteriorate; o big and colorful grapha will b greatly appeeciated. M

n

b Meivimportant 4o dabel both the vertical aed horizoatal axes with the facton being grapbed-and:
alvo o indicate wnits being weed, wuch 2a volume wn diten, mans ingrams, oc denplhn xm. 0

.~Afier the points dave been Jocatod wnd marked va the praph, waca siraight vdge 1o vonzect the -
points.Mexxy linex really detract from the inzer beauty of the graph. 0

CALCULATIONS: -All valculations should S peoperly {abeled - Forchemintry, remember to vonxider the

2ndpeecivicn fthe used.~Alvo, remember e rulex regarding wignificast:
figurex M

~# 1. - What €id you Eke about this 12b?91

~+2. - What did you think vould have been improved 791
~#3. - Why wereyou weccondcl n this 12h70

~+4.-What do you think-you deserve va thivlabuand why 70




Alondra: ELD 2 Student




Why Academic Language for
sclencee

o Level 2/3 students had a high failure rate in I

science classes

o Literate students possessing science
knowledge in a first language failed

o Non-literate students without science
knowledge in a first language failed

o CCSS and SBAC assume prior knowledge
learned in grades K-8

o As aresult, we developed a class to better
prepare ELL's for the rigors of the science
classes and SBAC




Collaboration

o Science and ELD teachers worked extensively
to determine the science knowledge the ELL's
were |lacking

o Science teachers made science curriculum
available to ELD teachers

o Using the CCSS for science, units were
mapped out to fill in the gaps for General
Science and Biology

o Vocabulary lists were developed for each unit




Academic Language
for Social Studies and ELA

o ELD teachers identified knowledge gaps
for ELL’s.

o For example, High School US History l
covers 1900-present

o However, students who entered US
schools at the high school level had no
exposure to events prior to 1900

o The CCSS and SBAC assume prior
knowledge gained in grades K-8




Sharon Webster: Vice Principal of David Douglas High School
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At what trophic level will you find the
Most energye

Write a paragraph explaining how
the extinction of the damsel fish
affects the food web.
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B. Write a Paragraph cxP[aining how the extinction of the damsel
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fish affects the Food Web.
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Next Steps: Data Collection

o Pull ELL students’ grades from 3 years prior
to the offering of Academic Language. l

o Look at data from last year and this year.

o Compare students’ failure rate before the
offering of the Academic Language
classes and after.

Note: The intenfion it is not to look for a causal
relationship in the results. The intention is rather
to look for degree of correlation.




Before you leave...

o What were the aha moments from this
presentatione

o What are some suggestions or comments
you would like to share?

Our Contact Information:

-Alexandra Buys
alexandra_buys@ddouglas.k12.or.Us
-Jennifer Healey
lennifer_healey@ddouglas.k12.0r.us




