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‘ Why are we here?

= To understand the appropriate process for
evaluating and serving culturally and
linguistically diverse populations.

= IDEA 2004 expressly requires districts must
submit a plan of policies and procedures
designed to prevent the inappropriate over
identification or disproportionate representation
by race and ethnicity of children as children with
disabilities.




Reasons for Disproportionality

= Varied instructional models

= Poor understanding of cultural and
linguistic differences

= Over emphasis on standardized tests
= Limited data collection
= Difficulty In Interpreting data
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‘ Adherence to a Consistent, Effective
Instructional Model for ELs

= Instructional Coaching

= Research Based Practices

a2 EL Achieve

= Systematic ELD
= Constructing Meaning

1 GLAD & SIOP




Effective Instruction for ELs

session 1

session 2

Session 3

Session 4

Session b

Miniles=an (WHOLE GROUF)
{Explait teaching)

* Vocab bulding

* Connections

* Modeled Reading (I do)

* Active Engagemant {\We do)
* Link to resding

* Vocabulary Developmenld
Wiord Sludy

= (Fraphic arganizars

= Mhi=drabed ward bank

- Pictura cardsimaglia

- Pictorial inpul charl

= PamlomimesiGesluras
* Academic Language Inshuclion
and oral praclics

= Familiar conbaghs

Exlended Explicil Taaching
[Guided groups for ELL's)

* Language Proficiency neads
* Background Knowledge
* Think-Pair-Share with
sfructured ig. patferns

* Structured Role Play

* Choral Response

* Echo-repeat

Partner practice of familiar
skills

I
Minilessan (WHOLE GROURP) » Minllesson (WHOLE GROUP)

{Explicit teaching)

= Yoab building

* Connections

* Modeled Reading (| do)

= {Explicit teaching)

I * Vecab building

i * Connactons

« * Modeled Reading (| do)

* Active Engagement (We dao) ! * Active Engagement (We do)

* Link to reading

Extondod Explct Taaching

i Gubded groups far ELL's)

* Language Proficiency nonds

" Hovow yvooal. and 1. pafterns

J * Link tx resding
= * [nteractive shudsnt and

! teacher produced wriling

! Exteoded Explici Teaching
o (Buided groups for ELLS)

* Academic Language insfruotion

and oral praciice

* introduce now ianguage
pattems and sfrvcfures

= Lpg. paftern oharts

- Sondonce stomsArames

« Sentence construotion

charts

Teacher - Small Group
* Think-Pair-Share with
structured lg. pattem:s
* Structured Role Play
* Cheral Response

" BEcho-repaal

Collaborativa Oral praclice: »

- Talking =tick

- Card games

- Board games

= By turn, your hes

IndependentParner prachces

af familiar skills

1 Review language
paflems and siruciures

"introduce Transformations:
- Statement to Quesiion
- slnguiar to plural
- Change fense
- Mowns fo pronouns
- Add sdjeclivesisdverbs

= W
tral discussion 1o wrillen

i.lr':l':.'-l.it:a:
= Give one, gotome
¢ Clock appointrments
V0 Lines of Communication
| -Busy Bees
| -TeaParty

jIndependent’Partner practice
sof familiar skills

j Minilasson (WHOLE GROUP)
= (Explicit teaching)

v Wocab building

| * Connections

* * hodeled Reading (| do)

! * Active Engagament {Wea da)
I * Link o reading

* Interactive shudent and

« teacher produced writing

Extenced Explicit Teatching
{Guided groups Tor ELL's)

|
|
#
|
L]
! " Review language

| palterns and slruclines

L]

I

= “fntraduce Trangformabions:

- Expand uging comnjunciions
= Expand by phirase/clause

- Positive to Negative

|
I - Synonpmsanionymsaifives
L]
| - Switch persen’ 15t 3nd, Ird
1

practice:
- Collaborative Texts
= Draft Tex*z
Zanre Templatas

Collaborative OralWritten

Mindeszon (WHOLE GROUF)
(Expdicit teaching )

*Vocab building

* Connectlans

* Medeled Reading (1 daj

* Active Engagement (We do)
* Link 1o reading

Conferring with
guided ELL growps

Collaborative OralWritten
application:

= Collaborative Texis

= Draft Texis

- Genre Templates

Sharing of work




Strategy Sort

= Sort into groups
2 Modeled (I do, you watch)
o Shared (I do, you help)
o Collaborative (We do, we help each other)
o Guided (You do, | help)
o Independent/Application (You do, | watch)

RELEASE RESPONSIBIUITY - BY WHATEDSAID W BONDOO.CON




Reasons for Disproportionality

= Varied instructional models

= Poor understanding of cultural and
linguistic differences

= Over emphasis on standardized tests
= Limited data collection
= Difficulty In Interpreting data




‘Cultural and Linguistic Differences

Integral Factors:

1. Learning environment

2. Personal/family factors

3. Physical/psychological factors
2. Previous schooling

5. Proficiency in oral language and literacy in L1 &
| 2

5. Academic achievementin L1 & L2
7. Cross-cultural factors




Reasons for Disproportionality

= Varied instructional models

= Poor understanding of cultural and
linguistic differences

= Over emphasis on standardized
tests

= Limited data collection
= Difficulty in interpreting data




‘ Interpreting the WMILS

= Become familiar with Standard Score
Classifications

= Review information about relative
complexity of test clusters and the
Instructional implications of the cluster
Scores.




Looking at a WM.
TABLE OF SCORES

TestCLUSTER Raw

Picture Vocabulary 34

Verbal Analogies 15

Letter-Word dentificabion 32

Dictation 17

ORAL LANGUAGE

READING-WRITING

BROAD ENG ABIL

WRITING

GE

4.8
2.4
d.d
K.8

3.4
1.7
2.0
K.8

LS printout-

3.1
1.3
2.1
K.5

2.0
1.
1.6
K.5

E‘.

o

98/90
82/90
86,/50
13/90

96,90
§7/90

88/50

13/90

PR

85
57
62

z

73
3l

16
i

“nglish

39 (68% Band)

116
103
104

i

109 (105-113)

43
28
74

(111-121)
(96-108)
(102-107)
(70-73)

(90-95)
(96-101)
(70-79)

CALP

4.5
3w
4
[




'Going Beyond 1,2,3.4,5

= Standard Scores (SSs), like percentile
ranks, are peer-comparison statements
that describe an individual’s standing in a

group.

= The standard score scale Is based on a
mean of 100 and a standard deviation of
15, which allows this assessment to be

— related to other test scores based onthe
same mean and standard deviation.



‘ Quick Read of SS Scores

English
Picture Vocanulary 77 ORAL
Verbal Analogies 88 ORAL
L etier-Word [dentification 108 READING
Dictatian 95 WRITING

Examine the relative proficiency in the various domains. Do the
Instructional needs of the student revolve around reading, writing,
speaking, and/or listening? How can we differentiate for the

needs of this student? Identify some appropriate language
scaffolds and be prepared to share.



Classification of Standard Score and Percentile
Rank Ranges

Standard Score Range Percentile Rank Range | WMLS-R
Classification

131 and above 98 to 99.9 Very Superior

121 to 130 92 to 97 Superior

111 to 120 7610 91 High Average

90 to 110 251to 75 Average

80 to 89 9to 24 Low Average

70to 79 3to8 Low

69 and below 0.1to 2 Very Low




Looking at a WMLS printout- English

TABLE OF SCORES l

TestiCLUSTER Raw GE  EASY  [IFf RPI# PR 55(68%Band)  CALP
Picture Vocabulary ¥ 48 11 69 %8/ &5 116 (111-121)

Verbal Analogies 15 2.4 1.3 3.7 82/%0 57 103 (96-109)
Letter-Word [dentificaion 32 2.3 2.1 2.6 9g/%0 62 104 (102-107)
Dictation 17 K.8 K.5 1,] 13/%0 4 74 (70-79)

ORAL LANGUAGE - 1.4 2.0 5.2 96/90 73 109 (105-113) 4.5
READING-WRITING - 1.7 1.4 2.0 g7/30 31 93 (90-95) -
BROAD ENG ABIL - L0 L6 25 B/ 46 98 (%6-101) 4
WRITING - k& K5 L1 13/%0 4 74 (70-79) [

Examine the relative proficiency in the various domains Do the instructional

Ilstenmg’? How can we dlfferentlate for the needs of this student? Identlfy some
appropriate scaffolds and be prepared to share.



Looking at a WMLS printout- Spanish
TABLE OF SCORES (Spanish 1

TesUCLUSTER Raw GE EASY DFF RPL PR Solothband) GAP

Vocabuariosobredibyjos 27 1.0 <K.0 2.4 TR0 31 52 (86-7)
Analoglas verbales 00 23 L3 L€ /w55 102 (96-108)
dentde lefrasypalabras 20 1.4 L2 L6 /% 11 82 (76-B6)
Dictado € 15 12 L9 g8/s0 2 9l (85-96)
LENGUAJE ORAL - LT K6 L0 ss/s0 42 87 (83.1000 4
LECTURAESCRITURA - 1.4 L2 L7 37/%0 18 &6 (83-80) ]
AMPHABESPANOL - 1.5 L1 1.9 66/%0 22 80 (86-91) 3
ESCRITURA . L5 L2 Ly 68/ 27 81 (B5e36) 1B

The low average score in Spanish is in Letter-Word Identification. Assuming the

ont isin Lit 2 identif . folds and | I

share.



Side by Side SS Scores

Picture 116 92
Vocabulary

Verbal 103 102
Analogies

Letter-Word 104 82
ldentificatio
n

~ Dictation 74 02



| Below average performance on Picture Vocahulary mav ndicate lack of adequate language and environmental stimulation
and or prior educational expenences specific to the prevalent cultre OR mav mdicate word retrieval difficulties.

Test (CLUSTER: Picture Vocabulary 55 atthe lzast comples end ofthe contmmm,

This 15 prmarly an expressive lnguage tsk that requires recogution and idennfication of objecss. No understanding of the meatmg
or fimeton ofthe obyect is required for successful execution of thetask. This test vequires actve bstenmg. a5 well as other sk
TeqUIEMEL.

Pictire vocabulary can be infhuenced by mamsteam cultoral and emvirormental laming. Suceessful perfomance on fus tes rebes
heavily on adequate [nguaze and environmental smlagon and por educanonal expenences spectfic todhe prevalent culnre,

English 116 Spanish 92

Comments: The student’s expressive language is average in Spanish and
above average in English. This indicates a strength in the domain of

listening.




Test/CLUSTER: Letter-Word Identification measures basic readmg skalls

A subject who performs well on sight-word recosmnon skills, but poorty m the oral language tests, may need to have mstruction

focused more on oral lang,uage leammg than on readmg

Lov scores on iﬂﬁ: Word Tent jeaton 1y inicate eficient word-identification sategies or response styles. A subject with non-
quiomatic word-iaentification skills may ety several words accurately butmay requive more tna and greaier aiention 1o

phemological analysis 1o determine the correct response. I other | hovever, a subject may have developed some worg-

identifcation siills butmay bewnsiling 1o by, fustated, o afaid to visk making an eror

English 104 Spanish 82

Comments: Student has been exposed to more academic English than Spanish.
An emphasis on cross language connections might help bring the two scores

closer.




Test /(CLUSTER: Verhal Analogies 15 at the more complex end ofthe confimmum.

This 15 a vetbal reasoning task m which the subject must have full understinding of the meanings of the three stmulus words to
complete the analogy with a fourth word. The subject must also mfer a relanonship between the first two words. Using the turd word
m the analogv and then applving the relanonship, the subyect produces a word to complete the analogy. This test mvolves spoken
output along with other task requirements.

Verbal Analogies mvolves a part of cognition that reflects verbal comprehension kmowledge as well as fhud reasonng. Performance
on this test is mfluenced primanly by verbal reasonmg skills and secondanly by lexical knowledge. Low scores on Verbal Analogies

usally mdicate poor abiliy to draw verbal yferences; however, poor vocabulary mowledge can also be a factor

English 103 Spanish 102

Comments: Only one point difference in the two verbal analogies,
indicates that the student is equally strong in comprehension and fluid
reasoning in both languages.




26. .._brother - English 74 Spanish 92

27, one person, two P30T - Ananalysis of the student responses on the Dictation responses mdicates the followmg difficultes
o5, cloud
o right L Addinon of umecessary letters, e.¢.
behind | Omission of needed letter, e .
" 38 Mispronunciaions or dilectal speech pattemms, e.¢._Lerry, Larry

2 Mr. Jons  Mr. Jones a ) =

- | Reversals of whole words, vowels, consonants, or syllables, e.g.
42 one box, two boxs __DOxes [ Consonat or vowel direct DIlHlitf-', g

their _thETE

38 Incorrect associations of somds withletters, e ¢._jaun, yawn

aa. I saw a hose,a dog and a cow. B8 Phonetic spellings of non-phonetic wards, e gEdjucation, education
everthing ?_Ve rythlng

Mr, Lerry Becker La_rry

36,

a7 hﬂsn'f

55, jaun _yawn
a0, pretty, prettier, most pretty prettiest
50, unkle Bill _yncle

4. Dulles Texas Dallas ldentify some appropriate scaffolds and
« edjucation education be prepared to share.




‘ Give One, Get One

= Walk around the room and randomly
select partners with whom to share
Information and get new information.

o shared a scenario In
which might be a language
acquisition factor because




Reasons for Disproportionality

= Varied instructional models

= Poor understanding of cultural and
linguistic differences

= Over emphasis on standardized tests
= Limited data collection
= Difficulty In Interpreting data




'Data Collection and Analysis

= Attendance

= ELPA (considering all strands)
= Years in program, mobility

= State Tests

= DRA/EDL reading assessments

= WMLS Initial placement and current
level (considering each test cluster)




‘ Interventions

= Language Interventions vs. Reading
Interventions

= "Moje, Young, Readence, and Moore (2000)
warn against narrowly defining adolescent
literacy instruction as reading alone, citing the

need of struggling readers to experience all
facets.”

= “The Intersection of Accountability and Language: Can
Reading Intervention Replace English Language
Development?” Rebecca M. Callahan




Student Writing Sample

Write about the best thing that has ever happened to you. Why was it the best thing?
TWe L esST Yy, VA TNt o fend to

A AL Me Y NeateRY; e ST -‘}u&ﬁér

Q&Ca,uf}e_ .5\’1& 4:?; CANo o SE ‘»?: L EY

ove \enws Yoo, TJﬂX¥ D
Shet  wol¢  Staf Owe. 15  nage

bl lauSg PASES Swed  camng

ﬁgr QQYﬂCQj

E- ; O\ ;” Xﬁ S \n L. C 5 twa. l_gE,._S*}‘“

Lue v Lvyad oo ol

Third grade writing sample of student in bilingual classroom



‘ Holistic Data Collection

= Belief Systems & Mind Sets
= What can the student do?
= Previous schooling

= Proficiency in oral language and literacy in L1
and L2

= Academic achievement in both L1 and L2
= DRA — Look at it from a bilingual lens




How Long?
(to reach >0th NCE on
English Reading subtest in L2
with no prior English exposure)

with L1 instruction: 4-7 yvears
with no LL1: 7-10 vears or more

4-T ywears T-10 years oF more

=

With Mo L1

AN

: I 5 @ 10 11 12
Years of Quality Schooling

S opynzht Wayvne P. Thomas, 1997




Longitudinal Research v. colier, & w. Thomas

Final
ﬁ‘é%age Programs:

60 - 61 1- Two-way
Developmental BE
including Content ESL

52 2 - One-way
5 O TN B NS . Developmental BE
including Content ESL
N 40 i 40 3 - Transitional BE
C including Content ESL
E 35 4 - Transitional BE+ESL
both taught traditionally
30F 34 5 - ESL taught through
academic content %no L1)
24 6 - ESL Pullout - (no L1)
2 O taught traditionally
Elementary Gains Middle School Gains High SchoolGains 7 - Prop 227 in CA
range: 3-4 NCEs/yr frange:-1to+4 NCEs/yr] range: -3 to +2 NCEs/yr Spring 1998-spring 2000
Gap closure for all Little / no gap closure | Gap increase by grades
1 Q) {programs except for most programs for most common
Proposition 227 except dual language programs

GRADE



Reasons for Disproportionality

= Varied instructional models

= Poor understanding of cultural and
linguistic differences

= Over emphasis on standardized tests
= Limited data collection
= Difficulty In Interpreting data




‘ The Bi-literacy Zone

EDL DRA English Only

K A-6 A-2 A-3

1 8-10 3-6 4-16

2 12-16 8-10 18-28

3 18-28 12-16 30-38

4 30-38 18-28 40

5 40 30-38 50

6 50-60 40+ 40+




‘ Data Interpretation

= EDL/DRA:
-Is the student on the trajectory towards
biliteracy?
-group students by L1, not L2 skills

= DRA

-phonological comparisons
-fluency vs. comprehension




Student Writing Sample

Write about the best thing that has ever happened to you. Why was it the best thing?
TWe L esST Yy, VA TNt o fend to

A AL Me Y NeateRY; e ST -‘}u&ﬁér

Q&Ca,uf}e_ .5\’1& 4:?; CANo o SE ‘»?: L EY

ove \enws Yoo, TJﬂX¥ D
Shet  wol¢  Staf Owe. 15  nage

bl lauSg PASES Swed  camng

ﬁgr QQYﬂCQj

E- ; O\ ;” Xﬁ S \n L. C 5 twa. l_gE,._S*}‘“

Lue v Lvyad oo ol

Third grade writing sample of student in bilingual classroom



Step 1:
File

Review

\r\GFUR A (‘g?'

a

J @ FORM 1
SALEMeKEIZER ENGLISH LANGUAGE ACQUISITION FILE REVIEW
5 PUBLIC SCHOOLS
Student | Name: Grade: Gender, Select | Buthdate:
Information | Student [D:
Aidress: Select City, OR | Zip Code:
Parent | Mother's Natme: Father's Name:
Information | Stepmother? [ Tes [] No Stepfather? [ Tes [ No
Adoptrve Mother? [ ] Yes[ ] Mo Adoptwe Father 7 [] Yes[ ] No

INDICATORS RELATED TO LANGUAGE ACQUISITION

Please review the Ad Hoc report on the Teacher Data Warehouse, and complete the sections that may be contrbutive to
the concern,

STUDENT PROFILE

Student Demographics section:

Race:

| Am. Ind/Alaskan Natrve L] AstanPac. Is. || Afrcan Am
|| Hispardc || Whate || Multt-Ractal
| No Response

Language: ELL Status: Howmeless:
Indian Ed Migrant: AVID:

Attendance Swmary section: Review attendance section and list below school vear(s) with Stamdiard Not Met (less than
02%) andfor Critical attendance (less than 80% attendance)

Year % Year E Year %

Year % Year % Year %




Step 1: CUM File

STUDENT PROFILE
Flease rewview the CUM FOLDER to complete the sections that may be contributive to the concern.

s [;]ELL Programm Model changes in husther acadermic career (Refer to Progress Eeports)

School Year Previous Program Model Program Model Change
(ESOL, Dual, Literacy Squared) (ESCOL, Dual, Literacy Squared)

= ELD grades Please list any grades below C for secondary and AC for elementarsy: (Refer to Progress Eeports)

Schonl Year Score School Year | Score School Year Score

s  Woodcock-Mufios Language Survey- (WHMLE-R) —Fefer to WKMLE printout-

Please list any Standard Scores (53 from the report that are below 90 along weith the corresponding score in

the other language {1.e. Werbal Analogies English 88/ Spanish 111.)
MOST CURRENT WHMLE-R Information

Date of Testing Grade Test/CLUSTER S5 (8% Band)
EnglishSpanish

PEEVIOUS WHLE-FE Information

Date of Testing Grade Test/CLUSTER S5 (8% Band)
EnglishSpanish

Please refer to page 3 for additional information about interpreting the WhiL3-F.
e  (Other ndicators related to English Acquisition:

Person completing this form: Drate:

Instrctional Services [55-FO27 Fage 2 of' 3
Salern-Eeizer Puhlic Schools
Last Besrdzed (125120120



FiORM 2
English Language Acquisition;Special Education 55T Process
ELL Parent Interview

STUDEMNT INFORMATION

Student Mane Student & School
Drate of Birth Age Grade Lewel
Intervisser's Mame Interpreter’s Marme

Personis) carpleting Form: O Mother O Father O Steprnother O Stepfather O Sther

Location of interwiswe:

( : -). [ J
t p o PAREMT INFORMATIOM

Mather’s Hane Stepmpother? O Yes O Mo
Address

Horne Phone War: Phone

Cwccupation Employer

Highest grade of schooling completed

Eathers I amms Shepbatherz O Yes O Mo
Address

arent Home Phone warl Phone
Cwccupation Employer

Highest grade of schooling complated

°
ntervle s x ; Does the child hawve other parentsistepparents ¥ O ves O Mo

Iz the child adopted? O ves O Mo
Has the child lived with ather parentsfstepparents? O Yes O Mo

Parents’ bithplace: Mather Father
Drid the Fariby irmrnigrate to the LIS, 7 O ¥es O Mo IFYes, when?

IF ves, what changes in wour Family have wou noticed since mowing to the LLE.?

Howe long has the child lived in the current living situation?

Who cares For the child when parents are gone?
Where did wour child begin schoal? Sger
What was the language of instruction ?
Waz attendance consistent? O Ves O o, . IFMHo, vk not?
Iz there a history of frequent Farmiby mowves? O ves O Ho

IF ¥e5, did wour child raiss rauch s chool durving these rmowves? O ves O Mo

IF ¥es5, about how ruch time was missed each mowve?

Hawve there been ather petiods when your child was not enrolled in school? O Yes O Mo

IF ¥e5. how much school did he jshe miss?




Step 3: Teacher Selt Assessment Checklist for
ELL/ESOL Instruction

FOBRM 3 FORW 3
Teacher Self Assessment Checklist for ELL/ESOL Instruction Teacher Self Assessment Checklist for ELL /ESOL Instruction
School: Teacher: Daie: o Wemms, Aotenms
Student Name: Student # 0 Webbing, mind mapping, shetching
Languageiz) of lsiruction: Grade Leveliz) U Preview, wuisur
. fheaiN i teal i+ = - | : : U Opporhmitis for non serbal expression of,
{lazarrem Enareament Atterpted Sncomsfnl | el Reffeceion, Obzercarion .
_———————————— - - g ding
O Frint rich/language finefonal snvironmment Recommendations and Notes O Cooperative grouping for oval inguage practioe and
U Setting where students can whe risks interaction with fluent peers
U High expectations for moress o Eoho/Repeat
- - o ChorlRespmse
O Cooperative stting S
O Sarial skills and positive behawiors processad o 'lalling Sk
Chamivadum Aitevpied | Enccmstnl | Felf Reffecsion, Observaion, o Eoand Games
rpT— Recommendations and Notes o Struetured Aol Flar
U Language and conent ohjectives mtegrated S ECREONEHAAT A s o Cive O, Get e
O Smudent wsks d&!ﬂy defined o ClockAppointment
U Expectation that all stadents ave engaged o Lines of Commudation
[m] COgIﬁﬁVE]ﬁf dlﬂhrlg.ng st tion Eram gh._mgzﬂi'e Shmrgu_'es PAdterrpted Snceasinl SEH‘-.REI'EQ‘E_II.- Obsgﬂ;n'g,
O all students are able to participate and gain access to U Graphic Organizers Recommendations and Notes
the cusricuhar U MeRcoamite activites (problen solving, reflecting,
Keadinge and (¥t Aitempted | Sucossnl | Self Reflection, Obsercation, questioning thinking)
U Student Gemerated Text Recommendations and Vores T Tee of chant - -
o Shamed Whitg 58 ting, puthing cortent o patterms
o Colabomtive Test Miing U Eizbouls feacter o stodent wa )
U Direct Tearking of SHIs 1 C oot
o Miri-shaed rding J Inswolving rodtipls intellimence’s
o Ward Jork
O Focus onacademic langiage J Chunking irformation and dlosr for processing time
U Gradual Felease of Responibility O Opp ortuzity for Eamer to £arh
o Dmaft'Teck
o Gemwe Temglaes U Shetching pivtues and highlightng ey words
o Cocperative Stip Pargmph
o Dialectiml Jounal 0 Accessing backeromd Inowrk dge
M SIAre 0T Sterpted Snccmsinl - Ti Ti — — —
Lansuage Leaing Siaregies <ol | Self Reflection, Observation, Fersonal, Cubural Respect StAngies Aummped | Sucadal | Self Refiection, ODserpation, and Wores
U Lessons presented conprehensively Recommendations and Norez —— x -
T Tiee of Vi T Fodl O Validation of personal life experisnces
PR — i O Cross cultwal themes embe dded in conent
o Firtonal hputChar O Parental support
o DMurtrated Bomd Bank n
o Gmph Ommizen O Evidence of respect for lmgusges (hooks, posters,
o Process Ghd designe’)
o Pantomime 3 Gestures [ Active engagement in learring activities
O se of Clar Langnage and Good Modeling ntilizing - -
iseals, pictss, md redlz O Use of cultaraly relevant print materals
o Sentewe Stems 8 Frames O Interactionwifh teacher and prers
o Lanmeg Patiem Chart Flans for implementing addiional 2faregies,




Step 4: Collect Student Work Sample

= Area of concern

= Choose a strategy that will support the work
sample

= Collect second work sample after 2 weeks of
additional supports




Step 5:

Classroom

Observation

FORM 5 (Pilog)
Classroom CMeservation Tool fer ELLAESOL Instrection

Student Mame: Student #
Language(s) of lasiruction: | Grade Levels)
| . el =} =3
Picture Vocabulary WHILS Erandaed Scomes) 12 Howmd | Swocess | M= Hound | Sweces | Nores
Fooas an high level voabalasy
Hig Books/Bleninr Texin 0 . O —_—
Boand /Cand Crames, Lo Concemnation D S B —
Cognerse Conneer Dhotsnany [ N— JE—
o | Echo/Repen 0 — O —
Fobe Cans O |— O —
§ 1 Haree, Wan Has E — O —
= Tlussrared W Bank S B J—
Bl Wi, Wopadi Thinsd 0  — -
Pintimme & Ciztuncs O — O —_—
Ficivnal Ingest Chart O e O —
Verbal Analogies WHLE Srandad 5 | ¥ Roend | Success | 29 Hourd
Focus on mesning, reasoning, and lexical knowledg: O | ——
Cudlaboratres Thalogui ) — =1
Feaper Mokl B — E—
Rivgiiary & Frdim 1 —
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Step 6: Checklist of Language Skills

Checknist ol Language SKuIs tor

English Language Learner Students

Basic Interpersonal Communication Skills

Cognitive Academic Language

(BICS) Proliciency Skills (CALFPS)

A Listening | LI+ =-) | English (+ = -} | A. Listening | L=~} English (+ = -)
1. Follows 1. Follows specific directions for

classrooms academic tasks according o

directions curriculum guide,
2. Points to 2. Understands vocabulary for

classroom academic tasks according to

items, curriculum guide {i.e., word

meaning, word synonyins for
| - operations).

3. Distinguishes 3. Understands teacher’s

items according discussion and distinguishes

to color, shape, main ideas from supportive

sire, elo, details,
4. Points to people 4. Understands temporal

{family concepts (e.g., do this first,

relationships), second, last,)
3, Mstinguishes 5. Dhistinguishes sounds for

people reading readiness activities.

according 1o

physical and

emotional

states.
. Acts out 6. Listens to a movie or other

comimon school audic-vizual presentation with

activities. academic content. |
7. Distinguishes

environmental

soumnds,




Step 7: Teacher Implements Additional Strategies
for Two Weeks

FOERT & + produces target language independerdbs
/ - - = daces t t langiagze but relies on scaffolds
DL ce N\ ‘ine reo axge
ELD Language Monitormg Tool \C. it pamhacing ¢
Teacher
Drate
Function

Proficiency Lerel
(| Fomm (Langhage Frame)
(2| Fomn (Langnage Frame):
()| Fomm (Langnage Frame):

Mame:

(2| Form (Langwage Frame):
(7| Fomm (Langwage Frame):
| Fomm (Language Frame)

(2| Form (Langwage Frame):
(7| Form (Langwage Frame):
(7| Fomm (Langwage Frame):
(7| Fomn (Language Frame):
(2| Form (Langwage Frame):

Data snken should be shictly on what shudents can produce orvally and in wriikng for the bneuape bemmg aueht Conventions (pelling and grorenar =
showld notbe considered when assessing tarvget mmpuage production.
pldapied from Eldeiieve
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Implications of Uninformed Decisions

= Special Education testing will not weed out
language concerns

= Dual identification cannot be undone
= Graduation requirements (credit deficiency)
= Electives (motivation)
= Lowered expectations




Pre-referral Process
for ELL Students

Chrissy Chapman — Elementary EL Coordinator
Leslie Stewart — Program Assistant

Salem-Keizer Public Schools
COSA EL Alliance 2015




