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Why are we here? 

 To understand the appropriate process for 

evaluating and serving culturally and 

linguistically diverse populations. 

 

 IDEA 2004 expressly requires districts must 

submit a plan of policies and procedures 

designed to prevent the inappropriate over 

identification or disproportionate representation 

by race and ethnicity of children as children with 

disabilities. 

 

 



Reasons for Disproportionality  

 Varied instructional models 

 Poor understanding of cultural and 

linguistic differences 

 Over emphasis on standardized tests 

 Limited data collection 

 Difficulty in interpreting data 

 

 

 



Instructional 

Models 

 

• Literacy Model 

 

• English Language 

Acquisition Model 

 

• Focused and 

Integrated ELD 

 

• Literacy Squared K-5 

 

• Dual Language PK-12 



Adherence to a Consistent, Effective 

Instructional Model for ELs 

 Instructional Coaching 

Research Based Practices 

EL Achieve 

 Systematic ELD 

 Constructing Meaning 

GLAD & SIOP 



Effective Instruction for ELs 



Strategy Sort 
 Sort into groups 

 Modeled (I do, you watch) 

 Shared (I do, you help) 

 Collaborative (We do, we help each other) 

 Guided (You do, I help) 

 Independent/Application (You do, I watch) 
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Cultural and Linguistic Differences 
Integral Factors: 

1. Learning environment  

2. Personal/family factors 

3. Physical/psychological factors 

4. Previous schooling 

5. Proficiency in oral language and literacy in L1 & 

L2 

6. Academic achievement in L1 & L2 

7. Cross-cultural factors 
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Interpreting the WMLS 

 

 Become familiar with Standard Score 

Classifications 

 

 Review information about relative 

complexity of test clusters and the 

instructional implications of the cluster 

scores.  



Looking at a WMLS printout- English 



Going Beyond 1,2,3,4,5 

 

 Standard Scores (SSs), like percentile 
ranks, are peer-comparison statements 
that describe an individual’s standing in a 
group.  

 

 The standard score scale is based on a 
mean of 100 and a standard deviation of 
15, which allows this assessment to be 
related to other test scores based on the 
same mean and standard deviation. 



Quick Read of SS Scores 

      English 

77 

88 

108 

95 

ORAL 

ORAL 

READING 

WRITING 

Examine the relative proficiency in the various domains. Do the 

instructional needs of the student revolve around reading, writing, 

speaking, and/or listening? How can we differentiate for the 

needs of this student? Identify some appropriate language 

scaffolds and be prepared to share. 

 



Classification of Standard Score and Percentile 

Rank Ranges 

Standard Score Range Percentile Rank Range WMLS-R  

Classification 

131 and above 98 to 99.9 Very Superior 

121 to 130 92 to 97 Superior 

111 to 120 76 to 91 High Average 

90 to 110 25 to 75 Average 

80 to 89 9 to 24 Low Average 

70 to 79 3 to 8 Low 

69 and below 0.1 to 2 Very Low 



Looking at a WMLS printout- English 

Examine the relative proficiency in the various domains. Do the instructional 

needs of the student in English revolve around reading, writing, speaking, and/or 

listening? How can we differentiate for the needs of this student? Identify some 

appropriate scaffolds and be prepared to share. 



Looking at a WMLS printout- Spanish 

The low average score in Spanish is in Letter-Word Identification. Assuming the 

student is in Lit 2, identify some appropriate scaffolds and be prepared to 

share. 

. 



Side by Side SS Scores 

English Spanish 

Picture 

Vocabulary 

116 92 

Verbal 

Analogies 

103 102 

 

Letter-Word 

Identificatio

n 

104 82 

Dictation 74 92 



English 116   Spanish 92 

Comments:  The student’s  expressive language is average in Spanish and 

above average in English. This indicates a strength in the domain of 

listening. 



English 104              Spanish 82  

Comments: Student has been exposed to more academic English than Spanish. 

An emphasis on cross language connections might help bring the two scores 

closer.   



English 103  Spanish 102 

Comments: Only one point difference in the two verbal analogies, 

indicates that the student is equally strong in comprehension and fluid 

reasoning in both languages.   



Mr. Jones 

boxes 
there 

everything 

Larry 

yawn 
prettiest 

Uncle 

Dallas 

education 

English 74   Spanish 92  

Lerry, Larry 

jaun, yawn 

Edjucation, education 

Identify some appropriate scaffolds and 

be prepared to share. 



Give One, Get One 

 

 Walk around the room and randomly 

select partners with whom to share 

information and get new information.  

 

 ___________ shared a scenario in 

which_________ might be a language 

acquisition factor because 

______________. 
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Data Collection and Analysis  

 Attendance 

 ELPA (considering all strands) 

 Years in program, mobility 

 State Tests 

 DRA/EDL reading assessments 

 WMLS initial placement and current 

level (considering each test cluster) 

 

 



Interventions  

 Language Interventions vs. Reading 

Interventions 

 “Moje, Young, Readence, and Moore (2000) 

warn against narrowly defining adolescent 

literacy instruction as reading alone, citing the 

need of struggling readers to experience all 

facets.” 
 “The Intersection of Accountability and Language: Can 

Reading Intervention Replace English Language 

Development?” Rebecca M. Callahan 



Student Writing Sample 

Third grade writing sample of student in bilingual classroom 



Holistic Data Collection 

 Belief Systems & Mind Sets 

 What can the student do? 

 Previous schooling 

 Proficiency in oral language and literacy in L1 

and L2 

 Academic achievement in both L1 and L2 

 DRA – Look at it from a bilingual lens  

 

 

 





Longitudinal Research V. Collier, & W. Thomas
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The Bi-literacy Zone 

EDL DRA English Only 

K A-6 A-2 A-3 

1 8-10 3-6 4-16 

2 12-16 8-10 18-28 

3 18-28 12-16 30-38 

4 30-38 18-28 40 

5 40 30-38 50 

6 50-60 40+ 40+ 



Data Interpretation 

 EDL/DRA: 

     -is the student on the trajectory towards  

       biliteracy? 

     -group students by L1, not L2 skills 

 

 DRA 

     -phonological comparisons 

     -fluency vs. comprehension 

       



Student Writing Sample 

Third grade writing sample of student in bilingual classroom 



 

Step 1:  

File 

Review 
 



Step 1: CUM File  



 

Step 2: 

ELL 

Parent 

Interview 
 



Step 3: Teacher Self Assessment Checklist for 

ELL/ESOL Instruction 



Step 4: Collect Student Work Sample 

 Area of concern 

 

 Choose a strategy that will support the work 

sample 

 

 Collect second work sample after 2 weeks of 

additional supports 



 

Step 5: 

Classroom 

Observation 



Step 6: Checklist of Language Skills 



Step 7: Teacher Implements Additional Strategies 

for Two Weeks 



Implications of Uninformed Decisions 

 

 Special Education testing will not weed out 
language concerns 

 

 Dual identification cannot be undone 

 Graduation requirements (credit deficiency) 

 Electives (motivation) 

 Lowered expectations 
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