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Exploratory Practice

0 Puzzling

0 Implementation of the thematic unit and the counterbalanced approach to teaching language and
content simultaneously.

© Why is backwards planning helpful in teaching the new CCSS?
© Why the counterbalanced approach?
© Why do teachers need consistent feedback to improve instruction?
¢ Refining puzzles into research questions
0 How do teachers plan for explicit language instruction in harmony with the CCSS?

¢ How do the backwards planning model & curriculum maps support a teacher’s classroom
instruction?

0 Data-gathering

0 Digitally-recorded planning meetings; video-taped classroom observations; teacher interview;
curriculum maps; student writing samples.

0 Dealing with data

0 Become familiar with the data; look for patterns; look for saliency (strong evaluative words)
and frequency; look for surprising absences; try to find counter-evidence to patterns; find
relationships between patterns; work collaboratively.

0 Presenting & sharing

0 “Rich opportunity for articulating emerging understandings, rather than displaying a finished
product” (p. 230).
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Collaboration

0 Last year: spent two hour blocks of time at least once per
month planning for this year.

0 Co-planning via Google doc: puzzling, creating questions,
& collecting data.

0 Co-planning face-to-face meeting: pre- and post-
assessments, lesson sequence, lesson activities.

0 Classroom observations with post-observation discussions
& reflections.




Data: Collaboratively-
Designed Curriculum Maps

0 Curriculum planning meetings
¢ Grade level planning after school led by the Intervention Specialist.
0 Paid with Title IA funds.

0 Working with the CCSS

0 Organized the CCSS and Oregon’s Standards By Design into three
trimesters.

0 Purposely placed CCSS that fit with content standards in order to create
thematic units.

0 Decided which standards would be taught in English, Spanish or in
both languages.

0 Backwards Design Model (Wiggins & McTighe, 2005)

0 Followed template to address language and content across the
curriculum.

0 Example Curriculum Map



file://localhost/Users/reynoldd/Desktop/Curriculum_Maps/3rd%20Grade,%20Trimester%201.pdf

i <
v T
/‘7 p o
- P o oot s B,
- J
- D 2 o
v, ! ¢ 2
/ » e 3 $
-
e 58 1 S 1Y e
I l
¢! ecuveder " . 5
— — — — — — — — T a— — — - e —y
7 Rt g Ccde
s N T e fndice
y & 3
o e St B
4 sy r‘} <
" e -
. . 5
£
Q s
A o Pl -
m
L. a LLl\ave @ yer 2
o Yene aswe wlada .

Les Civdades

- : "y ~
Bl - Eurepe El ron'ln,'nfe Los Paises

: , "
Bl - Africa R
oy I
M- A Jeon i
-
Wl - Oceonie «Anwalie
Wl - Antirtida P .
i ——
| —
— .
! e e - -
-

Dttt & wait qrende Que w pals

lo mas pesads

| GLAD Input Chart -

el = N = B o

v O = =5 O =



GLAD Process Grid

América. del
Sur




GLAD Input Chart

8 . & v A :
[ pa RAlama i, ‘: {
o gt 14 T A A

[
D SRR s R Y




Lesson Activity:
Vocabulary Development

0 Purpose:
0 Build academic vocabulary and content specific vocabulary
0 Provide opportunities for oral language development
0 Components:
0 Picture-word match-up
0 Teacher created chant

0 Word wall and comparison language memory game

0 Benefits and challenges:

0 Opportunities for whole class participation, pronunciation of
vocabulary, repetition and motivation

0 Student transfer to writing
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Memory Game
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Lesson Activity:
Noticing and Awareness Tasks (Sentence Sort)

0 Purpose:

¢ Build awareness about language and draw student’s attention to a
specific form /feature

¢ Components:
0 Noticing language used to compare and contrast

0 Highlight or emphasize the language you want students to pay
attention to

0 Create a task for students to build awareness about how the target
form works

0 Example- Sentence sort
0 Benefits and challenges:

0 The students really do recognize patterns and are able to negotiate
and make generalizations about how language works

0 These activities were most challenging for students with limited
proficiency in English and/or Spanish




Lesson Activity:
Paragraph writing

0 Purpose:
0 Model informative writing and create a co-constructed
paragraph using target language
¢ Components:

0 Teacher created paragraph and dissection of important
components

0 Co-constructed paragraph
0 Independent writing

0 Benefits and challenges:

0 Co-construction of writing really challenged students to use
target language and made writing expectations more explicit

0 Still need more exposure in order to develop writing craft










¢C6mo son los continentes de Africa y de América del sur parecidos, y ¢Como son los continentes de Africa y de América del sur parecidos, y
como son diferentes? cOMO son diferentes?
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RQ1: How do teachers plan for explicit language instruction
in harmony with the Common Core State Standards?

0 Classroom Teacher
0 Collaboratively designed curriculum maps
0 Talking through the assessments and instructional activities
0 Talking through lesson reflections

0 Teacher Leader

0 Using both content and language standards as a guide & resource
while planning assessments and instructional activities

0 Intentional planning of form-focused instructional activities
0 Professor

0 Implementing explicit & contextualized instruction, well-thought
out scaffolding, and time for language practice

0 “Shifting” attention to the language demands of the CCSS

0 Students must understand the meaning of academic vocabulary
(recognition) before they produce it




RQ2: How do the backwards planning model (Wiggins &
McTighe, 2005) and curriculum maps support
teachers' classroom instruction?

0 Classroom Teacher

¢ Provide a focus and a structure

0 Tools that assist in pushing students’ language production
0 Teacher Leader

0 High level of content demanded by the CCSS requires an enhanced
focus on explicit language instruction

0 The counter-balanced approach provides teachers with a framework
that supports explicit language instruction while teaching content

0 Professor

¢ In DLI programs, planning will adjust for English language instruction
due to the smaller percentage of instructional time dedicated to
content-based instruction in English in the preceding grades
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