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The New Standards provide educators with 
an opportunity to rethink the way in which 
the education of ELLs has been framed 

FROM: 
Language as form 
Learning as individual 
Teachers as imparters of 
knowledge 
Development as linear 
Learners as passive 
vessels 
Language, literacies, and 
disciplinary knowledge as 
separate  

TO: 
Language as action 
Learning as social 
Teachers as creators of 
the conditions for learning 
Development spiraling 
Learners in control of their 
learning: agency 
Weaving of disciplinary 
concepts, academic skills, 
and language in learning 
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Assessment is usually viewed as: 

•  Something apart from regular teaching, a tool 

•  Serving primarily the purpose of providing grades or 
informing parents 

•  Traditional summative testing, a notion born in teacher 
education and propagated through professional 
development 

WestEd.org 

“Tests are not even related to what was taught.” 

“I’m not able to 
tell you what we 

are learning.” 

“If you don’t pass 
it, you don’t 

know what you 
are supposed 

to.“ 

“A test is not a great 
way  

to be judged.” 

“There is a huge difference between 
knowing you made a mistake and why 
you made a mistake and knowing how 

to fix it that’s the thing with final tests. 
You take a final and you’re done.” 

“Tests are not helpful because it 
doesn’t tell you what you 
missed and why. It’s more 

beneficial if you know what 
you did wrong.” 

“Can’t be truthful 

with your teachers 

that their teaching 

is boring because 

you want to be 

nice.” 

“Lots of 
times I’m 

confused.” 

 Anderson, 2014 

What Do Students Say?!

“All comes down to 
one day and it 
determines if you pass 
or fail.” 
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The critical nexus for assessment 

Assessing language 
uses critical to the 

content and analytic 
skills  

Assessing the content 
and analytical skills 

using construct-
relevant language 

WestEd.org 

Abedi & Linquanti (2012) 

!  Formative: Directly informs, 
supports, enhances teacher 
pedagogy, student learning 

!  Interim/benchmark: Predicts 
outcomes, “dipsticks” units of 
study 

!  Summative: Drives program 
review, external 
accountability 

Comprehensive assessment systems 
clearly define purposes of each component 

Interim:  
Shorter term  
(Benchmark)  

Summative:  
Long term  
(evaluative)  

Formative:  
Continuous  
(pedagogical) 
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Formative Assessment 
•  Primary objective: to maximize teacher’s information uptake 

to foster translation of that information into short term 
pedagogical practice. 

•  The goal: to bring about student understanding and 
conceptual change by providing immediate feedback to 
students and teachers focused on reducing the gap between 
the student’s current level of understanding and the place 
where it ultimately should be.  

•  Also: to enhance students’ awareness of their ongoing 
learning, of their learning goals, and to “hand over” to them 
control of their own learning. 

WestEd.org 

Formative Assessment is not a new 
concept 

“Assessment is not an add-on to teaching and learning; it 
is integral to learning.  Black and Wiliam (1998a) 
presented rather convincing evidence that formative 
assessment causes improvement in student learning.  Yet 
they (1998b) also noted that such practice is rarely found 
in teaching.”  

Shavelson,(2006). On The Integration Of Formative Assessment In Teaching 
And Learning with Implications for Teacher Education. In F. Oser, F. 
Achtenhagen, & U. Renold (Eds.), Competence-oriented teacher training: Old 
research demands and new pathways (pp. 63–78). Utrecht, The Netherlands: 
Sense Publishers.  



May (wrote) in an autobiography she was assigned in her eighth-grade
Language Arts class at Merced's Hoover Junior High School:

On our way to Thailand was something my parent will never 
forget. It was one of the scariest time of my life, and maybe my 
parents. We had to walked by feet. Some of family, however, 
leave their kids behind, kill, or beat them. For example, one of 
the relative has tried to kill one of his kid, but luckily he didn't 
died. And manage to come along with the group. Today, he's in
America carrying a scar on his forehead.

My parents had to carried me and two of my younger sisters, 
True and Yer. My mom could only carried me, and my dad 
could only my sister. True with many other things which they 
have to carry such as, rices (food), clothing, and blankets for 
overnight. My parents pay one of the relative to carry Yer. One 
of my sister who died in Thailand was so tire of walking saying 
that she can't go on any longer. But she dragged along and 
made it to Thailand.

There was gun shot going on and soldier were close to every 
where. If there was a gun shot, we were to look for a place to 
hide. On our trip to Thailand, there were many gun shots and 
instead of looking for a place to hide, my parents would 
dragged our hands or put us on their back and run for their 
lifes. When it gets too heavy, my parents would tossed some of 
their stuff away. Some of the things they had throw away are 
valuable to them, but our lives were more important to them 
than the stuffs.

“You have had an exciting life!” wrote her teacher at the end of the
essay. “Please watch verbs in the past tense.”

n o t e s
EXCERPT FROM
THE SPIRIT CATCHES YOU AND YOU FALL DOWN*

© 2005 WestEd | Page 1

*Fadiman, Anne. The Spirit Catches You And You Fall Down. New York: Farrar
Straus and Giroux, 1997. Pages 154-155.

Q U A L I T Y T E A C H I N G f o r  E n g l i s h  L e a r n e rf o r  E n g l i s h  L e a r n e r s
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1)  Teacher agency  
2)  Evidence –based, highly responsive pedagogy to 

students’ immediate needs 
3)  Student metacognitive strategies 
4)  Student ownership of learning 

Formative Assessment supports 

WestEd.org 

We will briefly focus on the immense 
expertise educators need to engage in 
formative assessment with ELLs 

•  We will see how formative assessment is (or is not) an 
integral part of teaching, guiding it, creating teacher 
responsiveness, and fostering student growth and 
ownership of the learning process. 

•  We will discuss and reflect on one problematic and a 
second example of what a teacher does to make 
formative assessment feed into her next teaching 
moves. 
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Features of formative assessment 

•  Promotes student learning 
•  Changes the roles of teachers and students by placing 

students at the center of teaching and learning 
•  Uses learning progressions (individual, not universal) to 

anchor learning goals and monitor learning 
•  Results in meaningful feedback and adjustments to 

improve learning instruction for students 
•  Enables students to become self-regulated and 

autonomous learners 

WestEd.org 

A good example of formative 
assessment as part of pedagogy 

Teacher:   Tanya Warren 
School:   International Newcomer Academy,  

    Fort Worth, TX 
Students:  In the US and in English for six weeks 
Discipline:  Science 

NOTE:   In Spanish ‘why” and ‘because’ are   
    expressed by the same word: Por qué 
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Meaningful assessment for ELs under 
new standards…. 

•  Recognizes role of language in assessing academic 
performance using English 

•  Leverages appropriately all components of a 
comprehensive assessment system 

•  Identifies & minimizes construct-irrelevant language 
in large-scale assessment 

•  Utilizes effective & valid accommodations to 
strengthen signal to educators 

1 

WestEd.org 

Formative assessment is not  
a tool or event   

! A process teachers and students 
engage in to move learning forward 

! Grounded in learning goals, 
structured tasks, questioning, 
instructional conversation, 
contingency 

(Heritage, Walqui, & Linquanti, 2013; 
Heritage, 2013) 
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What does Formative 
assessment look like? 

Teachers… 

" gather and respond to specific evidence that is proximal to learning 
occurring in the “construction zone” 

" probe thinking, uncover misconceptions and insights, observe 
developing language use 

Students… 

" receive & use feedback that guides or draws them forward  in learning, 
extends thinking using language 

" engage in self/peer-assessment and reflection in ways  that build 
metacognitive & metalinguistic awareness,  confidence and autonomy 

(Heritage, Walqui, & Linquanti, 2013; Heritage, 2013) 

WestEd.org 

Thank you 
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