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O! The 5 essential elements in beginning 
reading 

O! Observations of literacy instruction in the 
classroom 

O! Tips for managing literacy efforts from a 
systems level perspective 

O! Resources and tools to successfully manage 
and lead literacy instruction in an 
elementary building  
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O! What are they? 
O! What are the critical skills to focus on in 

each grade level? 
O! Why is it important to focus on these skills? 
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Word 
Recognition 

Language 
Comprehension 

Reading 
Comprehension 

Gough and Tumner, 1986 
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• Print Concepts 
• Phonological Awareness 
• Phonics 
• Fluency 



• Vocabulary 
• Comprehension 
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    Print Concepts 
1. Phonological Awareness 
2. Phonics  
3. Fluency 

4. Vocabulary 
5. Comprehension 

National Reading Panel, 2000 
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O! Students understand the organization and basic 
features of print: 
O! follow words from left to right, top to bottom, page to 

page (K) 
O! spoken words are represented by written language (K) 
O! words are separated by spaces in print (K) 
O! recognize and name upper and lowercase letters (K) 
O! recognize the features of a sentence (Grade 1) 
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Includes awareness of the larger parts of spoken language as well 
as the smaller parts: 
 
• words 
• syllables 
• onsets and rimes 
• phonemes (sounds) 
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The ability to detect, identify, and manipulate 
the phonemes in spoken words. 
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O! should be explicit 
O! should be systematic 
O! should be conducted in small groups 
O! must focus on blending and segmenting words at 

the phoneme level 
O! should limit each session to no more than 30 

minutes  
O! should provide additional instruction for struggling 

readers 
O! is usually not necessary in second grade and 

above 
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O! recognize and produce rhyming words 
O! count, pronounce, blend and segment syllables in 

spoken words 
O! blend and segment onsets and rimes of single-syllable 

spoken words 
O! isolate and pronounce the initial, medial vowel, and 

final sounds in 3-phoneme CVC words 
O! add or substitute individual sounds in simple, one-

syllable words 
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O! distinguish long from short vowel sounds in spoken 
single-syllable words 

O! orally produce single-syllable words by blending sounds 
including consonant blends 

O! isolate and pronounce initial, medial vowel, and final 
sounds in spoken single-syllable words 

O! segment spoken single-syllable words into their 
complete sequence of individual sounds 
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O! The understanding that speech sounds can be 
segmented and blended is necessary to make 
connections between speech and print. 

 
O! Without the capacity to attend to the individual 

sounds in words, it is extremely difficult to match 
sounds to letters and decode words. 
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O! “Phoneme awareness performance is a strong 
predictor of long-term reading and spelling 
success and can predict literacy performance 
more accurately than variables such as 
intelligence, vocabulary knowledge, and 
socioeconomic status.” 

 
O! GILLON, 2004 
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A method of instruction that teaches students 
the systematic relationship between the letters 
and letter combinations in written language 
and the individual sounds in spoken language 
and how to use these relationships to read 
and spell words. 
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O! is systematic and explicit 
O! develops an understanding of the alphabetic 

principal 
O! incorporates phonemic awareness 
O! provides sufficient practice in reading words 
O! leads to automatic word recognition 
O! provides opportunities for students to both encode 

and decode words 
O! includes decodable text as an integral part of 

systematic and explicit instruction 
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Big Ideas in Beginning Reading website 
reading.uoregon.edu 
 



Decoding 

Encoding 

Alphabetic 
Understanding 
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O! produce the primary sound or many of the most 
frequent sounds for each consonant 

O! associate the long and short sounds with common 
spellings for the five major vowels 

O! read common high-frequency words by sight (e.g., the, 
of, to, you, she, my, is, are, do, does) 

O! distinguish between similarly spelled words by 
identifying the sounds of the letters that differ 
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O! know the spelling-sound correspondences for common 
consonant digraphs 

O! decode regularly spelled one syllable words 
O! know the final –e and common vowel teams  
O! determine the number of syllables in a printed word 
O! decode two-syllable words following basic patterns by 

breaking the words into syllables 
O! read words with inflectional endings 
O! recognize and read grade-appropriate irregularly 

spelled words 
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O! distinguish long and short vowels when reading regularly 
spelled one-syllable words 

O! know sound-spelling correspondences for additional 
common vowel teams 

O! decode regularly spelled two-syllable words with long vowels 
O! decode words with common prefixes and suffixes 
O! identify words with inconsistent but common spelling-sound 

correspondences 
O! recognize and read grade-appropriate irregularly spelled 

words 
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O! identify and know the meaning of the most common 
prefixes and derivational suffixes 

O! decode words with common Latin suffixes 
O! decode multisyllable words 
O! read grade-appropriate irregularly spelled words 
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O! use combined knowledge of all letter-sound 
correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read accurately 
unfamiliar multisyllabic words in context and out of 
context. 



If so, then why is there the common 
misconception that phonics instruction 
ends after grade 2? 
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“Systematic phonics instruction helps 
students learn to read more effectively 
than nonsystematic phonics or no 
phonics instruction.” 
 
NATIONAL READING PANEL, 2000 
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Reading fluency consist of at least 3 key 
elements: 
“accurate reading of connected text 
at a conversational rate 
with appropriate prosody or expression.” 
 
HUDSON, LANE, & PULLEN, 2005 
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O! includes building fluency at the letter, word 
and phrase level 

O! focuses on building fluency in connected text 
O! selects text being read at the correct level of 

difficulty for the student  
O! provides a good model of fluent reading 
O! includes repeated oral reading 
O! emphasizes extensive practice 
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O! Read emergent-reader texts with purpose and 
understanding 
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O! read grade-level text with purpose and understanding 
O! read grade-level text orally with accuracy, appropriate 

rate, and expression on successive readings 
O! use context to confirm or self-correct word recognition 

and understanding, rereading as necessary 
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O! read grade-level text with purpose and understanding 
O! read grade level prose and poetry orally with accuracy, 

appropriate rate, and expression on successive 
readings 

O! use context to confirm or self-correct word recognition 
and understanding, rereading as necessary 
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Grade Percentile FALL 

WCPM 
WINTER 
WCPM 

SPRING 
WCPM 

1 50 23 53 

2 50 51 72 89 

3 50 71 92 107 

4 50 94 112 123 

5 50 110 127 139 

Hasbrouck and Tindal, 2006 
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Type of Instruction K 1 2 3-5 

Letter Sounds Fluency X X 

Regular Word Reading Automaticity X X X 

Irregular Word Reading Automaticity X X X 

Multisyllabic Word Reading Automaticity X X 

Reading Decodable Text X X X 

Phrasing X X X 

Expressiveness X X X 

Reading Connected Text X X X 

Modeled Fluent Reading X X X X 

Teaching Reading Sourcebook, 2013 
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O! “Students who are low in fluency 
may have difficulty getting the 
meaning of what they are 
reading.” 

 
O! NATIONAL READING PANEL, 2000 
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36 

Reading fluency is the bridge between decoding 
and comprehension. 

 

       Decoding Comprehension Fluency 
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O! What should principals expect to see when 

observing literacy in the classroom? 
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O!  Are teachers providing explicit, well organized and 

engaging whole-group instruction? 
 
O!  Is small-group instruction differentiated appropriately by 

student need? 
 
O!  While the teacher is teaching a small group of students, 

are the other students involved in independent learning 
activities that are appropriate and engaging? 

 
O! TORGESEN ET AL., 2007 
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O! The teacher is..... 

O! on plan (following plans) 
O! lesson plans (daily, weekly plans) 
O! curriculum maps (skills by time of year) 
O! CSI maps (group instructional plans) 

O! on program 
O! evidence of training 
O! fidelity to program 

O! on time 
O! allocated time (planned time—90 minutes) 
O! actual time 

Source: Walking the talk: Providing powerful instructional leadership through effective school 
and classroom walk-through visits. National Reading First Technical Assistance Center 
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O! Teacher feedback to student responses: 
 

O! APE--affirmation, praise, encouragement 
O! specific 
O! genuine 
 

O! corrective feedback 
O! tone 
O! on point 
 

O! check for understanding following correction 
O! immediate test 
O! delayed test 
 

O! positive to corrective ratio 
Source: Walking the talk: Providing powerful instructional leadership through effective school 
and classroom walk-through visits. National Reading First Technical Assistance Center 
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O! Student Engagement 

O! on-task, academic engaged time 
O! opportunity-to-respond 
O! positive instructional interactions  

O! model-demonstrate-practice-feedback 
O! correct as needed, then re-present task, praise 

improvement  
O! 100% participation 
O! teacher pacing  
O! student skills are firm  

Source: Walking the talk: Providing powerful instructional leadership through effective school 
and classroom walk-through visits. National Reading First Technical Assistance Center 
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O! Choose an observational tool with which you are familiar and which 

does the job  
O! focuses on instruction and learning 
O! makes data objective, not judgmental    or 
 

O! The Five Minute Observation Form  
   (http//oregonreadingfirst.uoregon.edu) 
 
O! Classroom Walk Through Checklist 
  (http//oregonreadingfirst.uoregon.edu) 
 
O! Florida grade-specific observation forms  
   (www.fcrr.org) 

Source: Walking the talk: Providing powerful instructional leadership through effective school and 
classroom walk-through visits. National Reading First Technical Assistance Center 
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Setting School-wide Look Fors  

!! Select common polishers  that were identified across 
classrooms. 

!! Create school-wide targets that you will look for  during all of 
your classroom drop-ins. 

Examples: 
"! Partner reading and responses will be occurring in every room.  Post 

these partnerships and change as necessary. 
"! Quick, smooth, and clean transitions need to be occurring. 
"! Provide more opportunities for students to practice by adding  
     examples to those included in the program. 
 

Source: Principal Walk Throughs, Oregon Reading First Center 
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O! Tips for how to manage literacy efforts from 
a systems level perspective 
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•! National Center on Intensive Intervention 
 
•! Best Evidence Encyclopedia 
 
•! What Works Clearinghouse 
 
•! Florida Center for Reading Research 
 
•! Oregon Reading First Center 
 
•! Reading Rockets 
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O! GOALS, OBJECTIVES, PRIORITIES 
O! ASSESSMENT 
O! INSTRUCTIONAL PROGRAMS AND MATERIALS 
O! INSTRUCTIONAL TIME 
O! DIFFERENTIATED INSTRUCTION/GROUPING/

SCHEDULING 
O! ADMINISTRATION/ORGANIZATION/

COMMUNICATION 
O! PROFESSIONAL DEVELOPMENT 
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O! For each element, check off those items that are 

already in place. 
O! Highlight items under each element that are not in 

place. 
O! Discuss why highlighted items are not in place. 
O! Identify three high priority items to address in the 

upcoming weeks. 
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O! Additional Resources and Tools to Help 

Successfully Manage and Lead Literacy 
Instruction 
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O! For additional information, please contact: 

Carrie Thomas Beck, Ph.D. 
Dyslexia Specialist 
Oregon Department of Education 
carrie.thomas-beck@state.or.us 
503.947/5833 


